CHAPTER 1
Introduction to the Preschool Inclusion Manual

Barbara Thompson

In this chapter you will find information on the following topics:

= A philosophy of inclusion which grounds the content set forth is this manual

<An introduction to some of the children who have participated in the inclu-
sive early childhood programs described in this manual

= A brief description of the three innovative early childhood state funded

projects that contributed to the content of this manual

Our Philosophy of Inclusion:
Values and Vision of What Could and Should Be

As early childhood educators and special educators, we, the staff of the
projects recognize the value of including young children with disabilities in pro-
grams with their typically developing peers. We believe the benefits for all children
are considerable and that preschool age children with and without disabilities are at
a formative period for getting to know each other. We are appreciative of the exten-
sive legislative, moral-philosophical and research base that supports the develop-
ment of least restrictive environment (LRE) models for preschoolers with disabilities.
Because the purpose of this manual is to share strategies for initiating and imple-
menting inclusive programs for young children with disabilities, this introductory
discussion is offered only as a brief overview of the important work of many research-
ers and practitioners nationwide, concerning the foundations of inclusion.

In the November 1989, Philip Strain, keynote address at the National Con-

ference of the Division for Early Childhood, later reprinted in the Journal of Early
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Intervention (Strain, 1990), set forth the issues of the inclusion movement in the

early childhood arena:

There is no evidence that children with certain handicapping condi-
tions or levels of disabilities make more or less good candidates for
integration. Now obviously children with severe disabilities re-
guire more accommodations to maximize their growth and devel-
opment. Here we have the root of the conventional wisdom that
children with mild handicaps are better candidates for integration.
What is true is that they (children with mild disabilities) may, only
may, require less change in the structure and function of current
service delivery (than children with severe disabilities) to meet

their learning needs (pp. 293).

This statement fits well within the context of the growing and substantial
body of literature attesting to: (a) the positive outcomes of education for children
and youth with severe disabilities in settings with their typically developing
peers (Halvorsen & Sailor, 1990; Hanline, 1993, Rainforth, York, & MacDonald,
1992; Salisbury, 1993; Thompson, et. al., 1991, Wegner, 1992); and, (b) two decades
of research indicating that for preschool children with disabilities special educa-
tion and related services can be more effective when provided in appropriate
mainstream settings such as Head Start, preschool/child care centers, and kin-
dergartens (Guralnick, 1991; Peck, Hayden, Wandschneider, Peterson, & Richarz,
1989; Salisbury, 1990; Smith & Rose, 1993; Strain, 1990).

The strategies we have employed in our projects are grounded on an un-
derstanding and application of a milieu approach to meeting the needs of young

children by embedding instruction and therapeutic services within existing ac-
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tivities and routines of the natural setting (i.e. homes, child care centers, and pre-
schools) (Bailey & McWilliam, 1990; Bricker & Cripe, 1992; Guess, et al., 1978;
Kaiser, Hendrickson, & Albert, 1991; Noonan & McCormick, 1992). Additionally,
attention has been directed to procedures that result in the “meaningful” inclu-
sion of the children and families. For example, our investigation have been di-
rected to: (a) supporting sustained positive reciprocal social interactions (friend-
ships) between children and, (b) creating productive relationships among the
families and personnel who are brought together within the context of these pro-
grams. The value base embraced for our work is set forth in the following seven

value statements.

Value One
We reject the notion that children with disabilities must be “fixed” (fre-
guently couched in terms of meeting certain criteria) before they are ready
to take their place in families, neighborhoods, and community environ-
ments and experience the normal flow of everyday life and friendships
available to children without disabilities. Specifically we are concerned
that preschool children with disabilities and their families have the oppor-
tunity for inclusion in high quality child care and preschool programs
within the mainstream of community programs available to typically de-

veloping children and their families.

Value Two
We recognize that typically developing children must have an opportunity
to develop relationships with children who experience disabling condi-
tions including children with the most significant disabilities. We ac-

knowledge the importance of children learning to live in a pluralistic soci-
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ety and to accept individual differences at an early age. We believe that
typically developing preschool children are at a critical readiness period
for the experience of knowing a child with a disability and that their lives

will be enriched by reaching out to friends who experience disabilities.

Value Three
We believe that a viable program must reflect involvement, input, and on-
going collaborative efforts from all participants, including the families re-
ceiving services and the special education and mainstream early child-

hood program personnel.

Value Four
We hold deep respect for the uniqueness and dignity of each child as an
individual human being who merits our careful observation and response
to his or her needs. We reject the application of any aversive procedures
and believe that the acknowledgment of child preference and the develop-
ment of choice making skills, a sense of self, and personal autonomy are

critical.

Value Five
We believe that inclusive programming efforts must incorporate exem-
plary practice approaches using developmentally appropriate activities
and materials available to all children in a high-quality program. Objec-
tives and activities must be guided by family priorities and developed via
a team process with the family as the principal decision maker. The prin-
ciple of partial participation should be used to maximize involvement

when the child is not able to perform all aspects of an activity.
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Value Six
We accept the concept of natural proportions and believe that it is best to
place young children with disabilities in “mainstream” programs in accor-

dance with realistic population distributions.

Value Seven
Our time and energy should be vested in investigating the variables that

make inclusive endeavors work in the best possible way.

Our Children
Ashley

Ashley is now a six year old kindergartner. She wears her curly black hair in
a thick braid pulled to the side with a bright ribbon. Her face is round and pretty
with dark eyes and long lashes that accentuate her soft brown skin. We first knew
her as a two year old who had just suffered a C-1 spinal cord injury in a car accident
in which she was a passenger without a seat belt. After months in a pediatric inten-
sive care unit in which she was termed a “miracle child” for surviving such a signifi-
cant injury, she returned home with full paralysis beginning at the site of her injury,
a permanent tracheostomy, a respirator for assisted breathing and a button
gastrostomy.

Ashley initially received services in her from the preschool related service
therapists and an early childhood special education teacher worked directly with
Ashley, her mother and nurse. During her third year, Ashley’s mother expressed a
strong interest in having her attend preschool with other children. She was placed
in Chapter One preschool in an elementary building during the next two school

years. She began by spending less than a full daily session and only attended a
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couple of days a week. Within the first year her attendance was increased to the full
daily session for five days per week.

Ashley brought challenges associated with medically complex conditions and
very significant physical disabilities. Fears about caring for Ashley were common
across special education and general early childhood staff and were particularly re-
lated to her breathing and the suctioning procedures required for her case. What
was not a challenge was finding understanding peers who welcomed her into the
classroom and, with some adult guidance, made the accommodations in their play
needed to include her in activities.

Several medical personnel believed that Ashley should remain at home in her
bedroom with 24 hour nursing care - a recommendation of some medical personnel.
Her mother’s decision to involve her in an inclusive early childhood program was
based on a commitment for Ashley to be an active participant in life. Ashley’s par-
ticipation taught the staff involved (teachers, therapists, paraprofessionals and
nurses) much about role release and letting go, as well as establishing consistent, reli-
able medical and emergency procedures within the context of a preschool classroom.
Her teachers became used to pointing out that if Ashley was too fragile to be in an
inclusive preschool classroom she was too fragile to be in a special education class-
room. Most importantly, participation reminded us of her and the dignity with risk
and participation of Ashley’s right to be a child.

Sheronda

Sheronda is currently doing well in a multi-age classroom for 5, 6 and 7 year
old children in an elementary school. She has a number of friends, and her very best
friend is named Matt. She is starting to talk, read and write. When we first met
Sheronda she was three years old and participating in a self- contained special edu-
cation preschool for children with autism that was housed within a university medi-

cal center. There were four children with autism in the classroom and it was staffed
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by a teacher and two assistants.

Sheronda was nonverbal and had a number of challenging behaviors. One of
her most problematic behaviors was running away. Additionally, she was easily
provoked into major tantrums when asked to comply or when a shift in a routine or
change in the environment occurred. She displayed some aggressive behaviors to-
ward other children such hitting and biting, and particularly disliked physical con-
tact.

During her second year in preschool, Sheronda program was moved from the
medical center. She and her three classmates were placed into inclusive preschool
programs. Special education and related services were offered on a collaborative/
consultative basis and an additional paraprofessional with specialized training was
added to each of the classrooms the children attended. The program in which
Sheronda was placed offered full-day child care which met an important need for
her working mother and father. Despite this fact, there was considerable concern
about her placement in this preschool classroom of 18 typically developing children.
Her very challenging behavior and quick exits from home and classroom were
viewed as major threats to a successful outcome.

The initial period of adjustment to this program was a stressful time for
Courtney, Sheronda’s early childhood special education teacher. It was a difficult
transition to shift from serving as the lead teacher of her own classroom within a
prestigious medical center to serving as an itinerant and collaborative teacher in four
different community-based early childhood classrooms. Courtney likes to recall an
early and transformational experience when she entered Sheronda’s classroom and
was unable to find her. Courtney remembers a feeling of utter panic in her certainty
that Sheronda had escaped the confines of the classroom and was wandering around
the center or urban neighborhood. She approached the classroom teacher who

calmly pointed to small group of children building with blocks. Courtney recalls
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looking intently at the children and suddenly realizing that Sheronda was one of

them.

It astounded me, because she blended into the group so well. It wasn’t re-
ally that she was cooperatively involved with the children, but she was en-
gaged and very near the children. She looked just like one of them. My

eyes filled with tears until, once again, | couldn’t see her.

Sheronda needed a summer school placement for all three months, something
that the program she had been attending did not offer. Consequently in the summer
before her fifth birthday she moved to an all-day child care program in a private
Montessori preschool. The same special education supports and services that were
available in the previous preschool were made available to Sheronda in this pro-
gram. Sheronda continued to progress and adjusted very well to the child initiated
work routine that was part of the program’s method. It was during this time that
she first spoke! Excited to hear about the details of this important event, we eagerly

asked for the story.

“What did she say and to whom did she say it”?!l. The answer: “Move,

please” to a peer who was just a little too close to her materials.

Sheronda’s mother was closely involved with each of her experiences in in-
clusive programs. She faithfully attended biweekly and then monthly core team
meetings on her day off from work in order to communicate with the preschool staff
and special education teacher. She visited the elementary school that Sheronda
would attend and met with principal and the multi-age classroom teacher in the

spring before Sheronda’s entry into primary education. Currently, Sheronda’s
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mother is an involved parent in the elementary school. She knows what she wants
for her daughter and feels comfortable planning and working with professionals as
an equal member of a team.

David

When we first met David, a classmate of Sheronda’s, he was also a three year
old child with a diagnosis of autism. He was a small child with sandy blonde hair,
an angelic face and intense blue eyes. At the time that the inclusive program was
initiated, his foster mother was looking for a full-day child care program to provide
respite and improve her ability to meet his needs in the home.

Unfortunately, David’s initial placement in a child care center was unsuccess-
ful. His foster mother felt that the early childhood staff did not want him and were
rejecting in their behavior toward David. She withdrew him from the program after
about four weeks. A full-day program was then located for David in a Montessori
preschool and child care center. The staff in this program was eager to have him and
to work with the special education team to learn strategies to involve David in the
program. Despite a successful six month placement, his foster family decided that
caring for David was no longer feasible. David was then placed in a residential facil-
ity, but continued in his early childhood program.

David initially demonstrated aggressive behavior to other children (biting
and hair pulling), and behavior that was injurious to himself (head banging, face
slapping and air swallowing). He also engaged in stereotypy including body rock-
ing, humming and occasionally “shrieking or laughing” that appeared unrelated to
environmental events.

David required a considerable amount of adult support. As part of his pro-
gram, he received intensive one-on-one assistance for individual activities from his
teachers and therapists and also received intensive adult support and facilitation

during all periods of interaction with peers in routine and play activities. On his
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first day in the inclusive Montessori program he pulled a handful of hair from a
friendly little girl who got a little too close to him. Through her tears, she wailed,
“He doesn’t like me!”

The children definitely noticed David's behavior and were leery of approach-
ing him, although their tenacity and persistence at establishing a relationship with
him was long term and heart warming. The children came to understand that David
needed a way to approach them and say hello. With the support of a para-facilitator,
they practiced faithfully with David, until he established a more suitable way of ap-
proaching his peers. His friends also became willing partners in establishing joint
attention and interaction in play and other classroom routines.

During the time David attended the inclusive program his needs were many
and complex. Attention to issues of transition and advocacy were particularly criti-
cal for this little boy as he moved from home to home and program to program. On-
going communication between special education, early childhood education, and
child care program staff, his foster family and social welfare staff was essential. This
picture became even more complicated when he lived in a “hospital residence”
maintained by personnel across three shifts. A new foster home was located about a
year after his residential placement and David moved to a new community. He was

greatly missed by all.

Jessica

We first met Jessica when she was two years old and was referred to the in-
fant and toddler early intervention program. We knew right away that if an inclu-
sive program would be available for Jessica when she turned three (in just ten
months), we would need to begin the transition process immediately. A transition
outcome was written into her Individualized Family Service Plan (IFSP) to help the

team prepare to meet Jessica's special needs and to overcome barriers to an inclusive
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education for her.

Jessica lived in a small trailer on the edge of a very small rural community
with her grandmother. Transportation was always a problem. Her grandmother
didn't drive due to her poor health and transportation resources were not available
in the local community. A church member helped when possible. Jessica's family
physician was reported to comment at each checkup that Jessica was living proof
that he could be wrong. He had never believed she would survive more than a few
weeks, and yet here she was gaining new skills slowly but steadily. While the physi-
cian was supportive, he consistently urged the grandmother not to plan ahead or get
her hopes up.

Jessica had multiple disabilities including deaf-blindness, mental retardation,
cerebral palsy, and serious health impairments. She was tube fed, needed regular
suctioning, and frequently aspirated. There were few choices for programs for any
child in the community. The nearby town did not have a preschool or even a child
care program. The local school district participated in a special education coopera-
tive program who at that time housed all ECSE programs 35 miles away in a larger
city, Jessica's grandmother did not feel comfortable with any program that would
not be close by in case of an emergency. Head Start offered home-based programs in
the area was hoping to establish a site for a center in the community. The Head Start
personnel were unsure of their ability to meet Jessica's needs even if a site was
opened.

The early intervention team continued to serve Jessica and began a carefully
planned transition to a home-based Head Start program with special education and
related services provided within the home as Jessica turned three. All team mem-
bers (both infant toddler and preschool) were frequently found at Saturday night
Bingo in the local community hall to raise money for equipment Jessica needed and

to help her grandmother cover expenses. It was during these kinds of events that
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Jessica's team were beginning to know each other as people and not just teachers,
physical therapists, and nurses.

At three and a half years, Jessica began to attend a Head Start center one af-
ternoon a week. Her time at the center was slowly increased, but she missed fre-
guently due to illness. She was alert to the children around her and they always
looked forward to her arrival. The staff grew more comfortable with her special
health care needs and were able to use her equipment in ways that helped her to be
a part of the group and not just sitting on the outside. Her school district continued
to use an IFSP, because it provided more support for her grandmother's involve-
ment. Therapist's visited both at home and at Head Start to assure everyone was
participating in Jessica's program.

Jessica's challenges were many—the severity of her disabilities, the family's
limited resources, her poor prognosis, the limited access to community resources
and the remoteness of where she lived. Yet, Jessica proved more than her physician
wrong by living, she showed many of the educators in the area that inclusion could
(and should) be available anywhere for anyone if it is the best program for the child.
It wasn't easy and it didn't occur immediately, but it did happen. Everyone on her
team overcame both personal and agency barriers by working with Jessica, and Jes-

sica went to school like everyone else.

Projects Contributing to This Manual
By the fall of 1992, the ground work for inclusive program models within sev-
eral communities had been laid. Community early childhood program personnel,
early childhood special education school district staff, families, and university per-
sonnel within these communities worked collaboratively to develop and submit
state grants to support efforts to formally restructure part of the early childhood ser-

vice delivery systems. Three collaborative University of Kansas and local school dis-
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trict projects were funded in Fall, 1992, as three year innovative projects through
Title VI-B Special Project state funding from the Kansas State Board of Education.
All three projects implemented programs of inclusive early childhood special educa-
tion services. All three projects were also supported philosophically by the state de-
partment of early childhood representatives.

Each project involved the restructuring of the roles of school district or special
education cooperative ECSE teachers and, to a considerable extent, related service
staff. The three projects also involved a restructuring of the service delivery system
for children three through five within each project area. Each project was grounded
on the belief that their approach must meet standards of best practice as well as re-

flect the unique characteristics of the community.

Each project shared a commitment to the following recommended practices for

early childhood inclusive services:
A shared value base.
Community early childhood program participation.
Links with child care services.
Program options or approaches to placement.
Supported placement via a paraprofessional as appropriate.

The concept of natural proportions guiding placements.
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Teaming based on functional tasks.

Joint Early Childhood and Early Childhood Special Education program staff

inservice education.

A family guided approach.

Collaborative transition planning and implementation.

Systematic program expansion.

Stated program outcomes.
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To assist the reader in understanding the specific focus of each project, a brief

overview is provided.

The Project LIM (Lawrence Inclusion Model), implemented in Lawrence,
Kansas, offered inclusive services in community preschools and in-
volved children with the full range of delays and disabilities (i.e. mild
to severe/profound). Five preschools held openings specifically for
children with disabilities. Two of these programs employed an early
childhood special education teacher and related services personnel
(such as occupational therapy, physical therapy, speech and language,
social work, psychology) and were delivered on site by iterent related
service providers. In addition to the five programs that held placement
options early childhood special education services were also provided
to those children already enrolled in a community program at the

point they were identified as eligible for services.

Project WIN (Wyandotte Cooperative Inclusion Network) implemented in
Kansas City, Kansas, was designed to support the inclusion of children
with severe and profound multiple disabilities and children with au-
tism as members of inclusive community preschools and child care
programs. Participating programs include: (a) community service cen-
ters, established via interagency cooperative to meet the needs of fami-
lies living in urban settings, as well as , (b) Head Start programs, (c)
district supported four-year-old programs based in elementary

schools, and (d) private community programs.
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The Southeast Kansas model (PITT, Project Integration, Training, and
Transition) was designed to meet the need of a rural area for the provi-
sion of early childhood special education services within the least re-
strictive environment (LRE) for all children through the development
of family-guided, community-based, early childhood service options.
Three special education cooperatives serving school districts partici-
pated. Service delivery settings included child care centers, Head
Start, community preschools, and family child care homes typical of
rural areas. A special emphasis was on the implementation of family-
guided transition from infant-toddler to preschool services and person-

nel training information sharing, and resource development.

Each project, which addressing specialized goals and geographical needs;
adhered to the squared value based described and the listed recommended
practices. The reader of experiences have been coordinated within this
manual to provide the reader with field tested procedures and practice forms

from the projects.



CHAPTER 2
Collaborative Community Agreements
Vera Stroup and Juliann Woods Cripe

In this chapter you will find information on the following topics:

Financing services in community placements

Communicating across agencies: Interagency agreements

Collaborating with Head Start

Planning Transportation

Financing Services in Community Placements

Financing Early Childhood Options for Families: How to Cover Costs

Numerous early childhood program options generally exist for families who
want their children to participate in community programs. However, one factor that
may limit the options families choose for their child is cost. Cost can also be a factor
families of children with disabilities consider when reviewing placement options. It
Is important for programs to assure a variety of community options are available so
that every family, regardless of income, has an opportunity to choose a setting ap-
propriate for their child. In Kansas, because state education dollars cannot be spent
for tuition or expenses in community (non public education) preschools or child care
agencies many families have felt a financial barrier to community programs. Enroll-
ing eligible children in public school programs is free. Thus financing community
options becomes a critical component of inclusive preschool programs.

In most states, different options exist for financing early childhood commu-
nity placements for families. "Formal” options may include access of state social ser-
vice agency assistance for children with disabilities child care grants to low income

families. Families may also choose to cover the tuition costs from personal funds or
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to use the child's Social Security Insurance (SSI) benefits. Many community pro-
grams provide scholarships for children to attend their programs. "Informal” financ-
ing may be arranged through the exchange of materials and supplies between the
educational cooperative or local school district needing spaces for children with dis-
abilities and a child care center or preschool with limited resources.

An example of "bartering" is for the education unit to provide inservice training op-
portunities to the staff of the community program in exchange for a child's tuition.
This may be appealing to some private centers who have limited funding or cover-
age to attend training sessions. Child care centers and preschool programs may re-
ceive additional assistance by using paraprofessional support provided by the edu-
cational cooperative or local school district. Other options including scholarships,
donations from private individuals or community service organizations, disability
related organization support, state social service agency funds, child care assistance,
(Thompson, Wickham, Wegner, Ault, Shanks, & Reinertson, 1993) and contractual
agreements are discussed in the following paragraphs.

One key option in financing services for income eligible children and families
is state social service agency child care supplements. Families may complete appli-
cations for child care assistance at their local state social service agency office. Each
family’s eligibility is determined on an individual basis and based on current in-
come. The social service agency will determine the number of hours each family can
access child care services. Once the child is determined to be eligible for assistance
and families have chosen a placement for their child, the payment of child care is
provided to the center. Unfortunately, rules change frequently regarding who is eli-
gible for these child care funds. Maintaining close contact with the local agency is
key to assuring a child's placement is protected and the program's costs are covered.

Many child care and preschool settings offer children in their local commu-

nity scholarships to increase children's participation. Often, it is possible to obtain
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these scholarships for children with disabilities as many programs are interested in
serving children with diverse needs. They can usually be obtained by calling the
preschool or child care center and discussing with the director or their designee the
possibility of serving a particular child in their program. Churches, particularly
those which house preschool or child care programs, are also excellent sources for
scholarships. Congregations as a whole may support local children's participation
or individual members may "sponsor" a child contact can often be made through
specific church related groups or through a notice in the church bulletin.

Organizations and civic clubs such as the Jaycees, Kiwanis, Rotary, Business
and Professional Women (BPW), Seratoma, Association for Retarded Citizens (ARC),
United Cerebral Palsy (UCP) may offer assistance with a child’s tuition at a local pre-
school. National organizations often have "priorities" for community service and
children knowing an agency or organization's particular focus can assist in making
effective contacts and developing long term sponsorships.

Because in Kansas, it is not possible for the local school district or the educa-
tional cooperative to pay for preschool or day care center tuition. It is up to indi-
vidual members of both the early childhood setting and the early childhood special
education staff to work creatively to meet the needs of the child and family. Inter-
agency agreements can be developed that facilitate the enroliment of children into
community settings. Sometimes preschools or day care centers will hold slots for
children if the local school district or education cooperative offers to compensate
them with materials and supplies, paraprofessional support, or specific special edu-
cation services. The school district or educational cooperative may also offer to rent
space or pay utilities as compensation.

Some community centers that have limited resources and have reduced access
to consumable items may be able to obtain these materials through the local school

district or educational cooperatives. These materials are provided to the centers
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based upon the number of children with identified disabilities enrolled in a given
program. Items that large agencies access at a lower cost than small private provid-
ers can include such materials and supplies as construction paper, glue, markers,
newsprint, and laminating paper. Other options include assisting with instructional
materials, toys, playground equipment, or even snacks and meals.

School districts and educational cooperatives also offer paraprofessional sup-
port in early childhood classrooms depending upon the needs of individual children
and families in the programs. Paraprofessional support may be offered in exchange
for space for children with disabilities. The paraprofessional supports children with
disabilities in community programs, as well as offering classroom assistance for all
the children in the classroom. Program administrators often work out the details of
the paraprofessional support within their interagency agreements.

Inservice training is yet another way to barter with community sites to find
placements for children with special needs. Child care facilities generally need to
obtain a certain number of inservice training points for each staff member annually
to retain their licensure. When school districts and educational cooperatives offer to
provide this training to child care staff at no charge, it eliminates the community
program's need to use dollars to obtain training elsewhere. This also provides op-
portunities that and supports the key concept of joint inservice training.

Some school districts or educational cooperatives elect to pay a portion of an
early childhood special education (ECSE) teacher's salary when she is employed by
an early childhood center within the community. Usually, this arrangement is com-
pleted through contractual agreements with the school district or educational coop-
erative and the early childhood center and is in a center large enough to serve sev-
eral children. This system assures placements are available on an ongoing basis for

children. In addition, the special education staff are truly "included" in the center as

well as the children.
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Child care centers may want a mechanism available to them in their settings
to insure that all children who have special needs are identified and served. They
may negotiate with the educational cooperative or the school district to have devel-
opmental screening by an early childhood specialist available on an as needed basis.
In addition, related service expertise in physical therapy, occupational therapy and
speech language therapy can be accessed through the local school district or educa-
tional cooperative for the children. Open communication among the agencies in-
volved and a discussion of all the available options available to sites is the key to ef-
fective financing strategies in early childhood settings.

Finally it is important to remember that not all children and families are going
to need assistance with funding. Many families choose to send their child with a dis-
ability to a community program and pay the tuition, just as they would for their

child without a disability.

Communicating Across Agencies

Getting Started: How to Elicit Sites for Participation in Inclusive Programming

With the passage of the Americans with Disabilities Act in 1992, child care
centers were required to make their buildings and programs accessible to all persons
with disabilities. Thus, any child care center should not deny a child with a disabil-
ity or delay a placement in their program. However, it is also important to recognize
some centers have more appropriate curriculum and more qualified personnel to
meet the needs of children with disabilities and they are eager to serve children with
delays or disabilities. Finding these sites and arranging for an inclusion placement
often takes weeks or months in planning and preparation time. The sites need to be

located if possible prior to identification of children who want them.
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SELECTING A PRESCHOOL OR

Facility ___ Imaginative play is encouraged.
C H | LD CARE FOR YOU R CH | LD ___Theclassroom is divided for play, ___ Children have opportunities
work, and quiet times. to look at books and listen to
___Space is provided in the classroom reading.
Name of Program: Program Hours: for each child. ___ Children participate in activities
Teacher: Program Address: ___There is adequate space that require large muscle
Phone Number: Date of Observation: provided for the number of the movementsuch as runnimg and
children in the program. small muscle movements such as
Choosing a preschool for your child can be a confusing task. These ___There is an outdoor play area that pasting and cutting.
statements may help as guidelines in selecting a program. is suitable for my Ch”q — Children are provided with
___Restroooms are accessible to experiences that stimulate all
Identify the items on the following checklist which are important to you. children (clean area for diaper their senses: hearmg’ seeing,
RN A changes). touching, tasting, and smelling.
As you visit different programs, determine how each program measures
up. You may check each item that occurs. Add up the total number of
check marks for each program. The program with the highest totals will Activities Materials
provide the best program for your child. ___ Thereare avariety of activitiesso | _ Toys and safe materials are
that each child has a chance to be placed within children's reach
. successful. ___Materials are appropriate for the
Program ___ The staff communicates ___ Activities that encourage age and skill range of the
___ The atmosphere is relaxed well with children. language development and children.
and accepting of children. ___ Thestaff encourages talking are included. There is a variety of safe play-
___Awritten statement on behavior independence in self-help skills ___ Learning is recognized as an 7 ground equipment available
management is given to parents. (eating, dressing, etc.) active process. Children take part | _ There are enough materials for a
___ Youcan enroll your child ata in activities and manipulate variety of activities.
convenient time. objects while learning.
___ Thelength of the day is Services Provided
appropriate for your child. ___Toilet training is provided.
___ Thereis adaily schedule with a ___Snacks and/or meals are
good balance of structured provided.
activities and free play. ___All day child care is available.

___ Theage range of the children in ___Transportation.
the program suits your needs.
___ Feesare acceptable.
___ Financial aid is available. Parent Participation
___Parent participation in classroom
activities is encouraged.

Staff ___Parent participation in extra or
There are enough adults toguide special activities is encouraged.
and supervise the number of ___Parent-teacher conferences are
children and faculty. scheduled regularly.

___ The adults responsible for the ___The staff communicates to parents
program are certified teachers. through daily or weekly notes or

___ The staff creates a warm verbally each day.

and comfortable environment
for the children.

PITT Program-KUAP-2601 Gabriel, Parsons, KS 67357-(316)421-6550 ext 1859
Selecting a Preschool or Child Care for Your Child, Page 2|

The persons responsible for identifying community options must work with
community program administrators to establish communication between the key
players in the transition to the inclusive placement, including the family, the early
childhood special education teacher, the paraprofessional staff, and the related ser-
vice staff. This may be just one meeting to determine the steps necessary to establish
a successful placement for the family, staff, and child care center or it may be a series
of meetings to discuss these issues.

Observation of the proposed community option is an integral piece of the in-
clusion puzzle. Itis important that sites are including developmentally appropriate
practices throughout their curriculum, so the curriculum can be easily adapted for
children with special needs. It is also important that the center have an adequate
staff to student ratio. Family members should participate in the selection of the site
for their child. They will want to be sure that the site is not only committed to inclu-

sion, but will meet their child's needs and the families' preferences. Families may re-
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guest guidance observing and selecting programs. The following checklist may be
useful for families to select a program for their child.
Interagency Agreements

Interagency agreements are documents designed to promote successful
inclusionary experiences for all parties involved in the process. The contents and
the various components of the interagency agreement vary from site to site. Each
agreement incorporates the policies or practices from the individual school or edu-
cational cooperative as well as the individual child care or preschool center. In-
cluded in the interagency agreement should be guidelines and timelines to promote
the continuity of services for children and families. School districts and local educa-
tion agencies often have different calendars and schedules for their staff and stu-
dents than do child care or preschool programs. The school district usually operates
on a nine month schedule whereas the community program or child care may oper-
ate on a year round timeframe schedule. These timelines need to be negotiated
when personnel from both agencies (community and school) begin to discuss how
children in the community program are to receive services.

Another issue addressed through the interagency agreement is the specific
procedures school districts or local educational cooperatives, early intervention pro-
grams, and preschool/day care programs have developed for educational assess-
ment. Developing procedures to avoid duplication of assessment procedures as-
sures that children are not assessed repeatedly across programs without good rea-
son. (Fink, Borgia, & Fowler, 1993). Assessment procedures should also not inter-
fere with ot be philosophically different across agencies agencies. In fact, it is advis-
able for the school program to observe community procedures, to join their process
as partners and only add specific measures as needed to meet legal requirements
and monitor progress.

Logistical and support issues should be addressed through the interagency



circleofinclusion.org Collaborative Community Agreements

agreement as well and will vary significantly between sites. Key issues often in-
clude, but are not limited to, transportation, parental visits, staff planning and
conferencing time. In addition, special services for medically fragile children, and
staff supervision, materials and instructional equipment, shared payment of utilities,
food costs, equipment purchases. Other informal supports may be included.
Conferencing with families as a team should be considered and it may be helpful to
clearly delineate each programs responsibilies in the agreement. The more the inter-
agency agreement specifically addresses the issues identified as relevant to a par-
ticular site, the easier it will be to address problems or concerns that arise. Over
time, collaboration will assist both the early childhood community program and the
early childhood special education staff within the context of the community setting.
Negotiation begins by both sides exploring all the available options that each party
has to offer and then deciding which options best meet the needs of both agencies.

Usually the administrators, or designees, of both agencies determine what
needs to be included on the interagency agreement. Persons who have decision
making ability within individual agencies must be included so that the interagency
agreement can be developed and implemented. However, input from direct service
providers, i.e., child care staff and early childhood special education personnel,
should be encouraged as they often have a more practical perspective on the impli-
cations of implementing the agreement. All parties involved with the administra-
tion and direct service delivery of inclusionary programs should see and understand
the contents of the agreement. This could include, but is not limited to, the early
childhood community program staff and the early childhood special education staff.
Persons involved in administering the two programs should be involved; including
board of directors, special education directors and superintendents.

Interagency agreements should be monitored on a regular basis to insure that

areas addressed on the agreement are still meeting the needs of both agencies. Per-
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INTERAGENCY AGREEMENT FOR SPECIAL
EDUCATION PRESCHOOL SERVICES

This agreement is between and for the period of
to . This agreement is binding on the staff members of both agencies, and
will be reviewed at least annually. Either agency may revoke this agreement with
a notice of at least 30 days.

The purpose of this agreement is to establish working procedures between

and in the provision of services to preschool children
eligible for specnal education in compliance with federal and Kansas state laws
and regulations.

Itis the intent of this agreement to:
1. Define which services will be provided by each agency.
2. Ensure that children who are eligible for preschool special education services
receive a free and appropriate public education as required by federal and
Kansas state laws, regardless of the public agency administering the
program.
. Ensure that each agency cooperatively maintains communication and share
leadership responsibilities at the local level to ensure that available resources
are utilized in the most effective manner.
Ensure that cooperative arrangements between and are
developed, implemented, and preserved.

w

>

This agreement applies only to preschool children two years old to kindergarten
eligible, inclusive, who are eligible for special education services.

1. Purpose
To provide inclusive settings for children with disabilities.

1. Duration
This agreement shall cover the period from through

I11. General Provisions of the Agreement

All parties agree:

Children with special needs are best served in environments where all children in
their community would be found.

IV. Agency Responsibilities
to: (examples:)

1. Provide a certified ECSE teacher to consult on children's Individual Education
Plans.

2. Provide health, medical, and TB certification information on staff and any additional
information for licensing requirements.

3. Provide a paraprofessional 3 hours per day beginning when enters new
facility.

4.Transportation of children to and from site.
5.Contact Social and Rehabilitative Services to obtain child care assistance for those
families who may qualify.

1.Provide a certified school nurse to screen children at for vision and
hearing in the spring.

2.ECSE Teacher for consultation in preschool classroom 2 days.

3.Transportation of child to and from site.

4.Provide a 1/2 day child find for and community in the spring.

5.Paraprofessional would be provided to Monday, Wednesday, and
Friday mornings unless indicated at least 1-2 weeks ahead of time.

6.Send all documentation necessary for licensing.

, agrees to: (examples)
1.Enroll children with identified disabilities in the program for a total of 45 hours at the
rate of $1.75/hour.
2.Team teach and collaboratively plan with ECSE staff.

1.Provides 22.5 hours per week of inclusive child care at a cost of $1000.00 for school
year.

2.Include Tri-county and PITT staff in staff meetings, team planning and children's
educational programs as appropriate.

V. Individualized Education Program

1.Shall develop IEP of IFSP for each two-, three-, four-, and non-kindergarten
eligible five-year old child for whom early intervention or special education
and related services will be provided. will be included as
appropriate.

2.Shall specify in the IEP/IFSP which services will be provided by

3.Shall implement, or ensure that provision is made to implement the speclal
education and related services, as specified in the IEP/IFSP, for all children the
district is mandated to serve.

4.Shall monitor implementation of all IEP/IFSP.

5.Shall conduct annual IEP/IFSP reviews and include as appropriate.

1. Shall provide input into the development of the IEP/IFSP for any individual
for whom they are invited to participate.

2.Shall be responsible for implementation of the IEP/IFSP for those children
whom thay contracted to serve, assisted by consultation/collaboration with
district staff.

3.Shall be responsible for monitoring pupil progress and communication at
regular intervals with the district.

4.Shall participate in annual IEP/IFSP reviews as requested for those children
whom they agreed to serve.

Interagency Agreement, Page 2

5.Shall ensure that confidentiality of records and personal
information is maintained in accordance with the requirements of
IDEA and FERPA.

VI. Service Provision
1.Certified special education teacher will be provided by

2.Related services, when appropriate, will be provided by property
licensed/certificated staff. Staff member will be provided by:
Transportation:
Occupational Therapy:
Physical Therapy:
Speech/Language Therapy:
Paraprofessional:

3.Names of the above individuals will be provided by
to as indicated on page 2 (agency responsibilities).

VII. Procedural Safeguards

Shall implement all procedural safeguards, including due process,
confidentiality of records requirements, alnd placement in the least
restrictive environment for all individuals eligible for special
education services according to federal and Kansas state laws and
regulations.

VIII. Training and Technical Assistance

1.Shall designate personnel to be responsible for coordination of
services between and

1.Shall participate in district and other agency sponsored training
opportunities as appropriate.

IX. Funding

X. Nondiscrimination Assurances

assures the Board of , that they do not
discriminate on the basis of race, sex, martial status, national orgin,
religion, handicap, or age, in the operation of business or provision
of services.

Xl. Confidentiality
All parties agree to the confidentiality of all children served at

XI1. Liability

1. agrees to purchase such insurance, including but not
limited to professional liability and public liability insurance
and keep such insurance in force during the entire term of this
agreement.

2. agrees to indemnify and save harmless the

from and against any and all claims, suits, damages,

liabilities or causes arising during the term of this agreement
related to or in connection with the negligent performance or
non-performance required of them including personal injury,
loss of life, or damage to property.

XI11. Modification of the Agreement

Modification of the agreeement shall be made by mutual consent of
all parties. Termination of the agreement may occur by any party
upon a 60-day notice.

Dated this ___ day of

PITT PRogram-KUAP-2601 Gabriel, Parsons, KS 67357

Interagency Agreement, Page 3|

Interagency Agreement, Page 4|
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sonnel changes, families moving from the service delivery area, and placement of
other children in the community program may be factors to consider. Quarterly or
bi-annual meetings should be completed with child care centers and preschools to

monitor and update the interagency agreement if needed.

Collaborating with Head Start

Head Start as an Option for Children with Disabilities

Head Start is a federally funded program for income eligible children
throughout the state of Kansas and nationwide. Head Start is an appropriate option
for many families and their children with disabilities or delays because federal regu-
lations state that 10 percent of a Head Start programs enrollment slots must be avail-
able for children with disabilities. Regardless of how a child is placed in a Head
Start program, it is the responsibility of the special education cooperative or the local
school district to identify, evaluate, and provide a free appropriate public education
to the child. Head Start is responsible for cooperating with agencies to insure that
each child with disabilities or delays receives services in their least restrictive envi-
ronment. In addition, each Head Start continues to provide a range of health, den-
tal, nutritional, developmental, and social services to all enrolled children and en-

courages family involvement.

Collaborating with Head Start

Placements may be negoitiated for children with disabilities who are income
eligible to participate in the Head Start programs. These arrangements are usually
made with the local education agency or special education cooperative, since they
know families request Head Start placements for their children, if this option is
available. The number of slots available in a given Head Start program will vary. It

is important to maintain natural proporations of children with disabilities to chil-



circleofinclusion.org Collaborative Community Agreements

dren without. Head Start regulations do not require children with disabilities to
meet income eligibility requirements; any child who has a delay or disability is eli-
gible.

Head Start programs typically run from September through May. They may
break for a winter recess in the months of December and January. When collaborat-
ing with Head Start programs it is helpful to let them know sometime during the
month of April how many children with disabilities or delays you for see attending
their program in following fall. Because Head Start is a federally regulated pro-
gram, they have many rules and requirements just as special education programs
do. Itis critical for ECSE personnel to be knowledgeable of Head Start regulations

to help reduce barriers to effective services and collaborative teaming.

Transportation
The Pros and Cons of Obtaining Transportation
For some families having their child transported to their preschool program is
necessary or helpful. Families may not have reliable transportation or may only
have one car. Other families are already taking their child, or the child’s siblings to a
preschool program, and may wish to take their child to the program themselves.
Some families may feel that having their child arrive on a bus is too stigmatizing and

wish their child to be as much like the other children as possible.

Who Is Responsible?

Plans for transportation to and from the site where children will receive their
special education services should be written in their Individual Education Program
(IEP's). Often, school districts provide transportation as a related service to the fam-
ily and the child. However, if it is not documented on the Individual Family Service

Plan (IFSP) or IEP, districts and special education cooperatives are not responsible
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for the payment of transportation.

Who Decides?
The issue of transportation is usually discussed at the meeting to develop the
IEP or the IFSP. The district discusses the options available to the family in their dis-

trict and the family determines which is most appropriate for their family.

What Are the Options?

Individual cooperatives and local education agencies vary as to what type of
options they are able to offer families, depending upon the size of the district and
the families’ choice for placement. Many local education agencies transport children
with special needs to and from the place they are enrolled, whether this placement is
a community preschool or a special education preschool. In the case of Head Start,
school districts and special education cooperatives have typically delineated trans-
portation arrangements in their interagency agreements. Some districts or special
education cooperatives elect to also transport children’s non-disabled peers if it does

not require another stop or the stop is along the typical bus route.

Respecting Family Choices

Ultimately the decision about the transportation of a child with special needs
lies with the family and the other members of the early childhood team. Providing
families many choices for their transportation needs gives them an opportunity to

examine what works best for them.
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A "yes" answer to each of the following questions will help make
sure your child is safely transported to and from the school or
center. Yes No
1.Are child safety seats or wheelchair locks available for each child u] o
riding the bus or van?
2.Are child safety seats or wheelchair locks used each time a child o o
rides the bus or van?
3.If child safety seats are not available, may | provide one for my o n)
child? If I do, will it be used only for my child each time he/she is
transported?
4.Will a bus aide accompany the driver on each trip? u) n)
5.1f my child has special medical problems that might require o u)
immediate attention, is the bus aide capable of providing the
necessary care?
6.1f a serious medical emergency occurs while riding the bus, is a o n)
contingency plan in place for taking my child to the nearest
qualified emergency center?
7.Are all family members (and other caretakers) who may be taking u) n)
my child off the bus in the afternoon known to the driver?
8.1s there a procedure in place for releasing my child from the bus o o
only to persons | have named?
9.1s the amount of time my child will spend being transported to o n)
and from the program reasonable for his/her age?
10.1f the program does not provide transportation, can | be o u]
reimbursed for my transportation expenses?
11.In case of bad weather, how do I find out about any changes in o u)
my child's transportation schedule?
Be sure that your child's wheelchair is
designed for a restraining system for use in a
motor vehicle. If not, request that your child
be removed from the chair and placed ina
safety seat while being transported. If you are
not sure, contact the manufacturer.
Lazzari, AM. (1991). The transition handbook: A practical guide for early
intervention programs. Tuscon, AZ: Communication Skill Builders.

Resources and References
Manuals:
Division for Early Childhood. (1994). New opportunities for collaboration: A
policy and implementation resource and training manual for the Head Start regula-
tion for children with disabilities. Pittsburgh, PA: Author

Fink, S., Borgia, E., & Fowler, S. (1993). Interagency Agreements. Urbana-
Champaign, IL: University of lllinois at Urbana-Champaign, FACTS/LRE.

Kansas Department of Health and Environment. (1994). Procedure manual for
infant/toddler services in Kansas. Topeka: Author.

Kansas Inservice Training System. (1993). Technical assistance packet: Transi-
tions from Part H to Part B. Parsons, KS: Kansas University Affiliated Program.

Lindeman, D. P., Adams, T., & Hudson, S. (1995). Interagency agreement for col-
laborative preschool services for children with disabilities: What you may want to
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consider. Parsons, KS: Kansas University Affiliated Program.

Lindeman, D. P., Taylor, R., Brady, N. & Hill, S. E. (1991). Rapid transits: Moving
from preschool to kindergarten-transition planning for children with disabilities.
Parsons, KS: Kansas University Affiliated Program, Rural Alternatives for Preschool
Integrated Delivery of Services.

Missouri Linc. (1990). Cooperative interagency agreements. Columbia, MO:
University of Missouri.

Region VII Resource Access Project (1995). Developing an agreement with your

local education agency. Kansas City, KS: University of Kansas Medical Center.

Books:
Beckman, P. J., & Boyes, G. B. (1993). Deciphering the System: A Guide for Fami-
lies. Cambridge, MA: Brookline Books.

Rosenkoetter, S. E., Hains, A. H., & Fowler, S. A. (1994). Bridging early services
for children with special needs and their families: A practical guide for transition

planning. Baltimore: Paul H. Brookes.
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Teacher:

Program

Name of Program:

SELECTING A PRESCHOOL OR
CHILD CARE FOR YOUR CHILD

Phone Number:

You feel the atmosphere is relaxed
and accepting of children.

A written statement on behavior
management is given to parents.
You can enroll your child at a
convenient time.

The length of the day is
appropriate for your child.

There is a daily schedule with a
good balance of structured activi-
ties and free play.

The age range of the children in
the program suits your needs.
Fees are acceptable for me.
Financial aid is available if | need
it.

There are enough adults to guide
and supervise the number of
children and faculty.

The adults responsible for the
program are certified teachers.
You feel the staff creates a warm
and comfortable environment for
the children.

You feel the staff communicates
well with children.

The staff encourages indepen-
dence in self-help skills (eating,
dressing, etc.)

Program Hours:
Program Address:

Date of Observation:

Choosing a preschool for your child can be a confusing task. These statements may help
as guidelines in selecting a program.

Identify the items on the following checklist which are important to you. As you visit

different programs, determine how each program measures up. You may check each item
that occurs. Add up the total number of check marks for each program. The program
with the highest totals will provide the best program for your child.

Services Provided

Toilet training is provided.
Snacks and/or meals are
provided.

Integration into a regular pre-
school program is available.
Transportation.

Parent Participation

Facility

Parent participation in classroom
activities is encouraged.

Parent participation in classroom
activities is required.
Parent-teacher conferences are
scheduled regularly.

The staff communicates to parents
through daily or weekly notes or
verbally each day.

The classroom is divided for play,
work, and quiet times.

Space is provided in the classroom
for bins for each child.

| feel there is adequate space
provided for the number of the
children in the program.

There is an outdoor play area that
is suitable for my child.
Restroooms are accessible to
children (clean area for diaper
changes).

Circle of Inclusion, University of Kansas, Dept. of Special Education, 3001 Dole, Lawrence, KS 66045 (913)864-0685
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Activities

There is a variety of activities so
that each child has a chance to be
successful.

Activities that encourage language
development and talking are
included.

Learning is recognized as an
active process. Children take part
in activities and manipulate
objects while learning.
Imaginative play is encouraged.
Children have opportunities to
look at books and listen to
reading.

Children participate in activities
that require large muscle
movement such as runnimg and
small muscle movements such as
pasting and cutting.

Children are provided with
experiences that stimulate all their
senses: hearing, seeing, touching,
tasting, and smelling.

Vocabulary

Materials

Toys and safe materials are placed
within children’s reach.
Materials are appropriate for the

age and skill range of the children.

There is a variety of safe play-
ground equipment available.
There are enough materials for a
variety of activities.

Integration-Educating children with disabilities in a natural environment
with their typical peers with the help of special teachers.

Selecting a Preschool or Child Care for Your Child, Page 2

PITT Program-KUAP-2601 Gabriel, Parsons, KS 67357-(316)421-6550 ext 1859

Circle of Inclusion, University of Kansas, Dept. of Special Education, 3001 Dole, Lawrence, KS 66045 (913)864-0685
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INTERAGENCY AGREEMENT FOR SPECIAL
EDUCATION PRESCHOOL SERVICES

This agreement is between and
for the period of to . This agreement is binding on the
staff members of both agencies, and will be reviewed at least annually. Either agency may
revoke this agreement with a notice of at least 30 days.

The purpose of this agreement is to establish working procedures between

and in the provision of services
to preschool children eligible for special education in compliance with federal and Kansas
state laws and regulations.

It is the intent of this agreement to:

1. Define which services will be provided by each agency.

2. Ensure that children who are eligible for preschool special education services re-
ceive a free and appropriate public education as required by federal and Kansas
state laws, regardless of the public agency administering the program.

3. Ensure that each agency cooperatively maintains communication and share leader-
ship responsibilities at the local level to ensure that available resources are utilized
in the most effective manner.

4. Ensure that cooperative arrangements between and

are developed, implemented, and preserved.

This agreement applies only to preschool children two years old to kindergarten eligible,
inclusive, who are eligible for special education services.

. Purpose
To provide inclusive settings for children with disabilities.

Il. Duration
This agreement shall cover the period from through

I11. General Provisions of the Agreement

All parties agree:
Children with special needs are best served in environments where all children in
their community would be found.

IV. Agency Responsibilities
to:

examples:

1. Provide a certified ECSE teacher to consult on children®s Individual Education Plans.

2. Provide health, medical, and TB certification information on staff and any additional informa-
tion for licensing requirements.

3. Provide a paraprofessional 3 hours per day beginning when
enters new facility.

Circle of Inclusion, University of Kansas, Dept. of Special Education, 3001 Dole, Lawrence, KS 66045 (913)864-0685
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4. Transportation of children to and from site.
5. Contact Social and Rehabilitative Services to obtain child care assistance for those families who

may qualify.

=

Provide a certified school nurse to screen children at for vision
and hearing in the spring.

2. ECSE Teacher for consultation in preschool classroom 2 days.

3. Transportation of child to and from site.

4. Provide a 1/2 day child find for and community in the spring.
5. Paraprofessional would be provided to Monday, Wednesday, and

Friday mornings unless indicated at least 1-2 weeks ahead of time.
6. Send all documentation necessary for licensing.

, agrees to:
examples
1. Enroll children with identified disabilities in the program for a total of 45 hours at the rate of
$1.75/hour.

2. Team teach and collaboratively plan with ECSE staff.

1. Provides 22.5 hours per week of inclusive child care at a cost of $1000.00 for school year.

2. Include Tri-county and PITT staff in staff meetings, team planning and children’s educational
programs as appropriate.

V. Individualized Education Plan

1. Shall develop IEP of IFSP for each two-, three-, four-, and non-kindergarten eligible
five-year old child for whom early intervention or special education and related
services will be provided. will be included as appropriate.

2. Shall specify in the IEP/IFSP which services will be provided by

3. Shall implement, or ensure that provision is made to implement the special educa—
tion and related services, as specified in the IEP/ZIFSP, for all children the district is
mandated to serve.

4. Shall monitor implementation of all IEP/IFSP.

5. Shall conduct annual IEP/IFSP reviews and include as appropri-
ate.

1. Shall provide input into the development of the IEP/IFSP for any individual for
whom they are invited to participate.

2. Shall be responsible for implementation of the IEP/IFSP for those children whom
thay contracted to serve, assisted by consultation/collaboration with district staff.

3. Shall be responsible for monitoring pupil progress and communication at regular
intervals with the district.

4. Shall participate in annual IEP/IFSP reviews as requested for those children whom
they agreed to serve.

Interagency Agreement, Page 2

Circle of Inclusion, University of Kansas, Dept. of Special Education, 3001 Dole, Lawrence, KS 66045 (913)864-0685
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5. Shall ensure that confidentiality of records and personal information is maintained
in accordance with the requirements of IDEA and FERPA.

V1. Service Provision
1. Certified special education teacher will be provided by

2. Related services, when appropriate, will be provided by property licensed/certifi-
cated staff. Staff member will be provided by:
Transportation:
Occupational Therapy:
Physical Therapy:
Speech/Language Therapy:
Paraprofessional:

3. Names of the above individuals will be provided by to
as indicated on page 2 (agency responsibilities).

VII. Procedural Safeguards

Shall implement all procedural safeguards, including due process, confidentiality of
records requirements, alnd placement in the least restrictive environment for all

individuals eligible for special education services according to federal and Kansas
state laws and regulations.

VIII. Training and Technical Assistance

1. Shall designate personnel to be responsible for coordination of services between
and

1. Shall participate in district and other agency sponsored training opportunities as
appropriate.

IX. Funding

Interagency Agreement, Page 3
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X. Nondiscrimination Assurances

assures the Board of , that they
do not discriminate on the basis of race, sex, martial status, national orgin, religion, handi-
cap, or age, in the operation of business or provision of services.

X1. Confidentiality
All parties agree to the confidentiality of all children served at

XIl. Liability
1. agrees to purchase such insurance, including but not
limited to professional liability and public liability insurance and keep such insur-
ance in force during the entire term of this agreement.
2. agrees to indemnify and save harmless the
from and against any and all claims, suits, damages,
liabilities or causes arising during the term of this agreement related to or in con-
nection with the negligent performance or non-performance required of them
including personal injury, loss of life, or damage to property.

XIIl. Modification of the Agreement
Modification of the agreeement shall be made by mutual consent of all parties. Termina-
tion of the agreement may occur by any party upon a 60-day notice.

Dated this day of

PITT PRogram-KUAP-2601 Gabriel, Parsons, KS 67357 Interagnecy Agreement, Page 4
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TRANSPORTATION CHECKLIST

A "yes" answer to each of the following questions will help make sure your
child is safely transported to and from the school or center.

Yes No

1. Are child safety seats or wheelchair locks available for each child riding the busor [ O
van?

2. Are child safety seats or wheelchair locks used each time a child rides the bus or O O
van?

3. If child safety seats are not available, may | provide one for my child? ad O
If I do, will it be used only for my child each time he/she is transported? O O

4. Will a bus aide accompany the driver on each trip? O O

5. If my child has special medical problems that might require immediate attention, O O
is the bus aide capable of providing the necessary care?

6. If aserious medical emergency occurs while riding the bus, is a contingency plan O O
in place for taking my child to the nearest qualified emergency center?

7. Are all family members (and other caretakers) who may be taking my child off the [ O
bus in the afternoon known to the driver?

8. Isthere a procedure in place for releasing my child from the bus only to persons| [ O
have named?

9. Isthe amount of time my child will spend being transported to and from the O O
program reasonable for his/her age?

10. If the program does not provide transportation, can | be reimbursed for my O O
transportation expenses?

11. In case of bad weather, how do | find out about any changes in my child's O O

transportation schedule?

Be sure that your child's wheelchair is designed for a
restraining system for use in a motor vehicle. If not,
request that your child be removed from the chair
and placed in a safety seat while being transported.
If you are not sure, contact the manufacturer.

Lazzari, A.M. (1991). The transition handbook: A practical guide for early intervention programs. Tuscon|,
AZ: Communication Skill Builders.

Circle of Inclusion, University of Kansas, Dept. of Special Education, 3001 Dole, Lawrence, KS 66045 (913)864-0685



CHAPTER 3
Supporting Families and Children
In Transition to Inclusive Placements

Juliann Woods Cripe and Vera Stroup

In this chapter you will find information on the following topics:
= ldentifying the needs of individual families in transition
= Steps to take in the transition process

= Strategies to make transitions successful

Identifying the Needs of Individual Families in Transition
Transitions occur throughout one's lifetime. When children are identified for
early intervention services, they may go through many intervention program transi-
tions during the first five years of their lives (for example: hospital to home, from
home to early intervention program, early intervention program to preschool pro-
gram, preschool program to Head Start program and Head Start program to kinder-
garten). Recognizing the diversity of the needs of individual families is important as

they determine their choices throughout the transition process.

Transition from the Early Intervention Program

Children and families who received early intervention services (0-3 years)
through a Part H local program should iniate discusions about transition when the
child turns three early. In fact, many authors recommend starting the transition
"out" process when the child "enters" the early intervention program. At a mini-
mum, the discussion should begin six to twelve months before the child's third
birthday. Many resources to assist families and programs with transition are avail-

able through state and local interagency coordinating councils.
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Transition from Early Intervention to Early Childhood Community Placement

A family whose child is receiving services from an early intervention program
may want their child to transition directly into a community child care center or pre-
school for reasons such as socialization and communication development, or family
child care needs. The early intervention service providers, the parents, the local edu-
cation agency and special education personnel, and the community program provid-
ers develop a transition plan for the child to begin in the community program. The
steps in this transition include the determination of eligibility and the development
of the educational plan at the IEP or IFSP meeting, the determination of community
options, a discussion of issues to be addressed such as classroom, transportation or
equipment needs for the child, and the development of a plan for monitoring transi-

tion once child is place in the new program.

Transition from Special Education Preschool Program to Community Program

A family may elect to receive their services through the special education pre-
school either in their home or at a center-based program. The decision may be made
because the family has limited transportation options, feels the child is not ready to
attend a community-based program at this time, or would like the child to attend a
specific community program in which there are currently no openings. For these
reasons, a child may transition from an early childhood special education (ECSE)
preschool into a community preschool. The steps in this process include the deter-
mination of community options at the Individual Education Program (IEP) meeting,
the development of a transition plan, the discussion of issues such as classroom,
transportation or equipment needs for the child, and the development of a plan for

monitoring transition once the child is placed in the new program.
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Transition to Special Education Services While Already Enrolled in a Community
Preschool Program

While a child is attending a Head Start program, child care, or preschool pro-
gram, a service provider may have concerns about his or her development or the
child may not pass a developmental screening or assessment required by the pro-
gram. At this time, the provider contacts the early intervention or ECSE provider in
their community and shares his or her concerns. A representative from the special
service program evaluates the child to determine if he/she is eligible for services. If
the child qualifies for special services, the team, which is composed of representa-
tives of the community program, the ECSE intervention staff and the family, meets
to determine if the child will continue services in the current placement while receiv-
ing special services. The steps in this transition include the determination of eligibil-
ity, an IEP or Individualized Family Service Plan (IFSP) development meeting, the
discussion of available services at the setting where child is currently enrolled, the
development of a transition plan, and the discussion of issues to be addressed
within in the context of the current placement including curricular adaptations or

modifications.

Other Transitions

The list above is not exhaustive; there are other times the child and family
may transition during the first five years of their life. Obviously, if the child or fam-
ily moves, another transition takes place with the family and their services. Other
events such as death, birth of a sibling, a medical diagnosis, divorce, or reunification
with biological parents are transitions a child and family may go through during the
first five years of the child’s life in addition to their transition from service delivery
options. The importance of letting the family guide these particular transition times

should be considered by all the members of the early childhood team.
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Steps to Take in the Transition Process
The various steps within the transition process depend on the transitions dis-
cussed previously. The component parts of each of these transitions is discussed be-

low, although the order of the components may be different for each transition.

Writing the Transition Outcome

Approximately six months before the child’s third birthday, early intervention
legislation requires the providers and family to write a transition outcome which
identifies the strategies and activities for the child’s transition out the the early inter-
vention programs. The outcome includes the notification of the 90-day meeting to
early childhood special education personnel at the local level, and the discussion
and availablity to the family and child of community programs, including Head
Start programs, child care programs and preschools. The family may elect to visit
local programs or ask the family service coordinator for a recommendation of qual-
ity programs in the area. Specific information regarding the school district’s or spe-
cial education cooperative's policies are discussed at the 90-day meeting (see com-
pleted transition timelines). The responsibilities of the early intervention staff in-
clude discussing transition with the family, writing the transition outcome, seeking
family permission to begin the referral process to the ECSE staff, and scheduling the
90-day meeting. The early childhood special education staff receives the referral
from infant-toddler services, works together with the family andearly intervention
staff on transition planning, and shares information with the family about the evalu-
ation process, the determination of eligibilty for ECSE services, and the options for

program enrollment in their community (see completed outcome plan).
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0-3 Program
Transition Timelines

Child's Name: D.O.B.: Transition Coordinator:
Trans- |3 Mo. post
. L Entryto| IFSP | 6MO | 5mo, | 4mo. [3mo.| 2mo. | 1mo. |t B [Frrang. | Date Datetobe
Transition Activity 0-3 | Reviews lg;';;3 Birthdate| tion | Initiated plaed
Date Date Date Date| Date | Date Date Date Date Date
Transition services as a 0-3 program component is X

introduced to family upon entry.

Opportnities for the family to identify transition/or X—H

information about future services as a priority

outcome s offered at each IF
-Family provided with information X il
about transition, service options, and

permission to pi
informtion to LEA upon child's enoliment in 0-3 X: |
Program (Must be completed at least 6 months prior
toage

Atentry into program (or at 6 mo/12 mo. review), 0- | . |
3 program notifies LEA of student and upcoming
transition

Service Coordinator discusses transition services for X
child. Transition Outcome Statement included in 1FSP
(list activities).

Family chooses role and activitiesthey will engagein X
during transition. Activities are included in transition
outcome (list activities).

0-3 Program
Transition Timelines

Child'sName: D.OB.: Transition Coordinator:
Trans- | 3mo. post
- L Entryto[ IFSP | 6MO |5mo | 4mo.| 3mo. [ 2mo. | 1mo. |, | pate |Datetobe]
rior ion Datel| Trans- | D .
Transition Activity 0-3 | Reviews| §ht 3 Birthdate| tion | Initiated pclgmed
Date Date Date | Date| Date | Date Date Date Date Date
|
and opportunities to visit program are facilitated. X 1
Assessment updates completed by family and 0-3 X |
team. 1

Official 90 day notice provided to LEA. Transition

meeting scheduled with parental permission. If X

child's birthday fallswithin summer months,
schedule meeting 90 days prior o end of school year

toallow sifficient time for planning Date
90 day meeting between family, 0-3, and LEA staff X
ocaurs.

- 0-3 shares reports with LEA with parent

permission.

- LEA secures permission for comprehensive
evaluation, reviews due process rights, provides
information about potential options, and identifiesa
contact for family.

- Family expresses their interests and asks questions
regarding timelines and procedures

Attend |EP/IFSP mesting with family and Part B X
Staff.
Conduct follow-up of child into new program as X

agreed upon by family and receiving program.
transition evaluation if

0-3 Program

Transition Timelines
Child'sName: D.OB. Transition Coordinator:

Transi- |3mo. post
" L Entryto| IFSP | 6MO |5mo | 4mo.| 3mo. [ 2mo. | 1mo. |;of TS| Trans. | Date [Datetobe
Transition Activity 0-3 | Reviews| Shgt 3 Birthdate| tion | Initiated ;Dlaed

Date | Date | Date | Date| Date | Date | Date [ Date | "Date Date

Official 90 day notice provided to LEA from Part H
Transition meeting schecluled with parental
permission. D

90 day meeting between family, 0-3, and LEA staff X
oceurs.

- 0-3 shares reports with LEA with parent
permission.

“LEA secures permission for compvenmsve
evaluation, reviews parental right:

information about potential opnons and wdenuhaa
contact for family.

- Family expresses their interests and asks questions
regarding timelines and procedures.

3.5 staff visit family, as appropriate. Family visits X )
program options as appropriate.

3.5 taif complete comprehensive evalution.
- Review 0-3 reports and assessment information.
- Conduct parent interview. X—1—
- Conduct additional assessments as necessan
- Schedule and hold team meeting and discussion.

Determination of final ligibility for Part B Services.

(Starts 30 day clock for IEP/IFSP development.) X
Written notification provided to parents regarding X
1EP/IFSP meeting at least 10 daysin advance.
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0-3 Program
Transition Timelines
Child's Name: D.O.B.: Transition Coordinator:
Transi- [3mo. post
. L Entryto[ IFSP [ 6MO |5mo | 4mo.| 3mo. [ 2mo. [ 1mo. | o Diier| Trang. | Date [Datetobe
Transition Activity 0-3 | Reviews| Prior 5 e Tton | initiated Com,
Date Date Date Date | Date | Date Date Date Date Date

|EP/IFSP written, services identified, service option &
related services determined,

- Team establishes frequency and dates of meetings X: |

for the year. 1

“Homasthoo! blished X

(as needed).
Sample schedule, lisis of necessary materials, program X—1—
calendar provided to family by new team.

- Transportation arranged (as appropriate).

- Student participatesin visitation (optional).
Services meeting Part B and FAPE begin at age 3 (or X
earlier depending upon transition plan).
Follow-up with family regarding satisfaction with X
current services, questions, etc.
Other:

Child's Name: Katie Service: _Transition Plan

Persons Responsible: Sara/juliann/Carla Date: __ 2-22

Outcome Statement:
What is to be accomplished?
Katie will have family approved services in place by age 3.

Activities:

1. Special Education Coop will be notified and a meeting arranged
90 days prior to Katie's third birthday.

2. Saraand Bill will visit programs under consideration and visit
with potential speech language providers.

3. Sara and Bill will determine what, if any, information will be
shared with future preschool.

4. Juliann and Carla will provide activities for family to continue
developing communication skills.

5. LouAnn will update assessment and complete vision and nutri-
tion re-evaluation before Katie's birthday.

6. Hearing evaluation results will be shared by Alicia.

7. Additional resources for working on communication will be re-
searched.

8. Reports will be sent to Dr. Jones quarterly by LouAnn.

Evaluation:
Parents will determine satisfaction with transition plan in October
on a 3 point scale.
3 - Complete satisfaction - activities completed.
2 - Partial satisfaction-revise - only some activities completed.
1 - Limited satisfaction - few, if any, activities completed.

Timelines:

Date began: _2-22  Date completed: Dates for review: _8-22

Birth to Three Program - KUAP- 2601 Gabriel, Parsons, KS 67357 (316) 421-6550, ext. 1859

Meeting 90 Days Prior to the Child’s Third Birthday
The 90-day meeting is convened with the permission of the family to initiate

more formal transition procedures. At this meeting, the responsibilities of both the
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sending agency (early intervention) staff and the receiving agency agency (the local
education agency ESCE staff) are discussed.

This meeting outlines the steps that will be followed to make the transition
for the child and family successful. The family service coordinator contacts the par-
ticipants, shares relevant information, and including timelines for completion of ac-
tivities developed during the meeting. The family identifies their interests and con-
cerns, receives information about their rights, reviews consent forms for release of
records from the early intervention program to the local education agency or school
district (the ECSE provider) and signs as appropriate. The family reviews and signs
the consent for evaluation form to determine whether or not the child is eligible for
ECSE services, and, if aggreed, considers activities for their family during the transi-
tion process. The ECSE staff, explains parent’s rights under Part B of the special edu-
cation law, delineates their role in transition planning, and discusses possible ser-
vices and where they will be provided. Family members may feel more comfortable
at the meeting if they are prepared for their role. Visiting with another parent, view-
ing transition videos, and planning question to ask may be useful (see parents' ques-
tions to consider before the 90 day notification meeting and 90 day meeting sum-

mary form).
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Transition meetings are convened with family consent. Family
members give permission for referral to the local education agency
at least 90 days prior to the child's third birthday.

PARENTS' QUESTIONS TO CONSIDER BEFORE THE 90 DAY
NOTIFICATION MEETING
At the 90 day meeting many things will be discussed regarding
services for your child when he or she turns 3 years old. Listed
below are some ideas of questions you may want to ask at the
meeting. You, as the parent, are the most important person at the
meeting. Feel free to ask any questions you may have and give any
information that you feel is important for the receiving/sending

Southeast Kansas
Birth to Three Program

2 [@ﬁdiﬂ

PARENT PERMISSION
FOR
REFERRAL

| give the Southeast Kansas Birth to Three Program permission to

refer my child and to release appropriate information for the
purpose of transition planning to the agency listed below:

agency’s staff to know.
1. How will you determine if my child is eligible for services?

2. What additional testing (if any) will need to be done?

my child?

4. If I choose for my child to attend another preschool, how will

Child's Name: services be provided for him or her?
Date of Birth: Sex: Male Female . .
5. Who do | need to contact if | want to visit a program or
Parents' Names: classroom? When are good times to visit?
Address: 6. Will my child be able to visit the classroom?
Telephone: 7. When will | be contacted about services starting after my child
. L turns three?
Agency information is to be sent to:
8. When will we meet next to finalize plans for service?
9. Who will be doing what and when?
Parent/Guardian
Refationship 10.Who can | call (or who will be my contact) if | have any

Date

Birth to Three Program - KUAP- 2601 Gabriel, Parsons, KS 67357 (316) 421-6550, ext. 1859

questions?

Birth to Three Program - KUAP- 2601 Gabriel, Parsons, KS 67357 (316) 421-6550, ext. 1859

3. What are different ways you can provide the services | want for

o

Child'sName:
Parent's Name:
Current Address:
Phone Number:
Current Program:

Birth to Three Program
90 Day Meeting Summary

Date of Birth:

Best Timeto Contact:
Family Service Coordinator:

Family Early Intervention Preschool
0 if completed O if completed 0 if completed
O Identify discussion [ Present summary of [ Review parental

points for meeting child's status rights
0 Discuss child's 0 Share program 0 Obtain written
strengths and information permission for
interests comprehensive
evaluation
0 Sharefamily O Identify activities 0 Provideinformation
priorities, concerns to becompleted about potential Part
and resources before child's B programs and
transition date services
[ Determinetransition 0 Identify follow-up 0 Accept agreed upon
activities for child timelines information from
and family Part H program
O Identify information (] Sharecopiesof 90 O Identify Part B
or resources needed day meeting sum- contact
mary
0O Other: 0 Other: 0 Other:
Summary:

Birth to Three Program - KUAP- 2601 Gabriel, Parsons, KS 67357 (316) 421-6550, ext. 1859
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Evaluation

The evaluation process begins with an assessment of the child’s development
and health and medical strengths and needs by a “multidisciplinary team.” The
Individual's with Disabilities Education Act (IDEA) requires that each child who
participates in ECSE services qualifies for special services under Part B of the special
education legislation. The requirements for early intervention and ECSE services
have differing criteria in many states, therefore some children who qualify for early
intervention services may not qualify for ECSE services. Parents must give the early
childhood special education team written permission before the evaluation can oc-
cur. In Kansas, the evaluation must be completed within 40 school days after the re-
ferral. After the evaluation is completed, the team including the family, will discuss
the results at a meeting called a staffing. The purpose of the staffing is to determine
by a team review of evaluation information, the child's eligibility for ECSE services,
and discuss program enrollment. Usually, this meeting occurs prior to the IEP or

IFSP development meeting.

Individual Education Plan or Individual Family Service Plan Development Meet-
ing

The state of Kansas allows local education agencies or school districts the op-
tion to develop IFSP's or IEP's with families of children eligible for ECSE services.
Each district or educational cooperative decides which plan their agency will use.
Some districts or educational cooperatives elect to use the IFSP for all children in
their program, others elect to use the IFSP if the family desires to continue using the
same process as used in the early intervention program. Some local education agen-
cies or educational cooperatives use only the IEP for all children served in Part B
programs.

A date for the initial IEP is selected with the family at least 10 days prior to
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the meeting. The family is encouraged to bring friends and relatives to the meeting
if they desire. At the initial IEP or IFSP meeting the team (including the family) dis-
cusses what the child is currently doing and what the child is ready to do, as well as
possible goals and objectives for the IEP or outcomes for the IFSP. Therapy, trans-
portation, and other services that are needed to reach goals or outcomes, and where
the child will be placed are other topics discussed at the IEP/IFSP meeting. School
districts and educational cooperatives are required to place children in their least re-
strictive environment in which the child's needs can be met. Options include: com-
munity program (child care, preschool), Head Start program, home-based program,
or a special education preschool program located in a regular elementary school.

(See example of IEP/IFSP Comparison in chapter 3 appendix).

Developing a Plan for Monitoring the Transition Process

Once the placement of the child is determined, it is recommended that a plan
for making the transition a positive experience be included in the decision making
process at the initial IEP/IFSP meeting. Some factors to consider include
transitioning the child into the program gradually (for example: starting out only
two days a week rather than five), placement in the program at the beginning of the
year, if possible, rather than during the school year, visiting the program with the
family on a regular basis before placement, having the family service coordinator
visit the program a few times once the child is attending and have them evaluate
how the child is functioning in their new setting, and having the family service coor-

dinator “check-in” with the family to see how the transition process is progressing.
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Strategies to Make Transitions Successful
Support and Respect Family Choices, Options and Preferences: Make Transitions
Family-guided

Family-guided practices are defined as the process by which the family deter-
mine their own priorities and preferences for involvement (Cripe, 1994). Family ser-
vice coordinators and early childhood special education personnel provide options
to families, design flexible formats for transition services and work together with the
family to determine what is best for them.

In order to give families the best information possible about what options are
available in their community, service providers in both early intervention and pre-
school services must make an effort to collaborate with community programs to en-
sure that all families have access to the programs that would be appropriate for their
children. Sometimes this presents a challenge for providers due to the amount of
time it takes to locate appropriate placements. However, collaboration and open
communication between families, early intervention personnel and preschool per-
sonnel makes this a shared experience where everyone on the team can become bet-
ter informed.

Families have diverse needs for special services, child care, and preschool.
Some families are well-informed about what is available in their community while
others know very little about what their community has to offer. It is up to indi-
vidual providers to present the most comprehensive set of options possible to fami-
lies. This creates challenges for some providers because they feel it is important for
families to have high-intensity therapy and education for their children. Early child-
hood special education teachers may feel that their self-contained program is the
best program in the community and families need these high-intensity services.
However, assuming families’ needs for their are the same as the needs that service

providers identify for the child does not respect or value the families' abilities to
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make a sound judgment about appropriate services. Informing families about all the
options available to them values their abilities to make decisions and make the entire

transition family guided.

Resources and References

Manuals:

Cripe, J. W. (1994). Family-guided Approaches to Collaborative Early intervention
Training and Services (FACETS). Transition Module. Kansas University Affiliated
Program, 2601 Gabriel, Parsons, KS 67357

Cripe, J. W., & Lindeman, D. P. (1992). Project Integration, Training and Transi-
tion (PITT). Kansas University Affiliated Program, 2601 Gabriel, Parsons, KS 67357

Division for Early Childhood. (1994). New opportunities for collaboration: A
policy and implementation resource and training manual for the Head Start regula-
tion for children with disabilities. Pittsburgh, PA: Author

Kansas Department of Health and Environment. (1994). Procedure manual for
infant/toddler services in Kansas. Topeka: Author.

Kansas Inservice Training System. (1993). Technical assistance packet: Transi-
tions from Part H to Part B. Parsons, KS: Kansas University Affiliated Program.

Lindeman, D. P., Taylor, R., Brady, N., & Hill, S. E. (1991). Rapid transits: Moving
from preschool to kindergarten-transition planning for children with disabilities.
Parsons, KS: Kansas University Affiliated Program, Rural Alternatives for Preschool
Integrated Delivery of Services.

Books:
Beckman, P. J., & Boyes, G. B. (1993). Deciphering the System: A Guide for Fami-
lies. Cambridge, MA: Brookline Books.

Bricker, D. D., & Cripe, J. W. (1992). An Activity-Based Approach to Early Inter-
vention. Baltimore: Paul H. Brookes.
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Rosenkoetter, S. E., Hains, A. H., & Fowler, S. A. (1994). Bridging early services
for children with special needs and their families: A practical guide for transition
planning. Baltimore: Paul H. Brookes.

Videotapes:

Inclusion: A Right Not a Privilege

Head start: Shining bright. Contact Dave Lindeman, University of Kansas Affili-
ated Project, Parsons, KS.

Thompson, B., Wickham, D., Wegner, J., Ault, M. M., Shanks, P., & Reinertson, B.
A circle of inclusion: Facilitating the inclusion of yound children with severe dis-
abilities in mainstream early childhood education programs (video). (1993).

Lawrence, KS: Learner Managed Design.
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0-3 Program
Transition Timelines
Child's Name: D.OK.: Transition Coordinator:

Trardi bl .
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Eoityic | IFSP | & o prer
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IEP/IF 2T nerithen, setices identified, setirice b
option & telated senrdces determined
- Team establiches frequency and dates of X _
mestings for the yeat

- Home-sthool communicmtions sysems oo
ectablished (as needed)

Application formslintabe process com pleted
Sample schedule, lists of necesmny matetials, X—T—
preemm calendar proided to family by nens
team.

- Tanspothation atnged (s appropmate].

- Stwdent pattcipates in wisitation (optionall

Senrices mesting Patt B and FAPE begin at age %
3 (o1 earliet depending wpom tansition plan).

Folloms-up vaith family egading s tisfurtion
writh curent senrices, questions, eto

Crthet:
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OUTCOME PLAN

Child's Name: Katie Service: Transition Plan

Persons Responsible: _ Sara/juliann/Carla Date: 2-22

Outcome Statement:
What is to be accomplished?
Katie will have family approved services in place by age 3.

Activities:
1. Special Education Coop will be notified and a meeting arranged 90 days prior
to Katie's third birthday.
2. Sara and Bill will visit programs under consideration and visit with potential
speech language providers.
3. Sara and Bill will determine what, if any, information will be shared with
future preschool.
4. Juliann and Carla will provide activities for family to continue developing
communication skills.
5. LouAnn will update assessment and complete vision and nutrition re-evalu-
ation before Katie's birthday.
6. Hearing evaluation results will be shared by Alicia.
7. Additional resources for working on communication will be researched.
8. Reports will be sent to Dr. Jones quarterly by LouAnn.
Evaluation:

Parents will determine satisfaction with transition plan in October on a 3 point scale.
3 - Complete satisfaction - activities completed.

2 - Partial satisfaction-revise - only some activities completed.

1 - Limited satisfaction - few, if any, activities completed.

Timelines:

Date began: __ 2-22  Date completed: Dates for review: 8-22

Circle of Inclusion, University of Kansas, Dept. of Special Education, 3001 Dole, Lawrence, KS 66045 (913)864-0685
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Transition meetings are convened with family consent. Family members give permission
for referral to the local education agency at least 90 days prior to the child's third birthday.

Southeast Kansas
Birth to Three Program

3

PARENT PERMISSION
FOR
REFERRAL

| give the Southeast Kansas Birth to Three Program permission to refer my child and to release
appropriate information for the purpose of transition planning to the agency listed below:

Child's Name:

Date of Birth: Sex: Male Female

Parents' Names:

Address:

Telephone:

Agency information is to be sent to:

Parent/Guardian

Relationship

Date

Birth-to-Three Program, KUAP, 2601 Gabriel, Parsons, KS 67357, (316) 421-6550, ext. 1859
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PARENTS' QUESTIONS TO CONSIDER BEFORE THE
90 DAY NOTIFICATION MEETING

At the 90 day meeting many things will be discussed regarding services for your child
when he or she turns 3 years old. Listed below are some ideas of questions you may want
to ask at the meeting. You, as the parent, are the most important person at the meeting.
Feel free to ask any questions you may have and give any information that you feel is
important for the receiving/sending agency’s staff to know.

1. How will you determine if my child is eligible for services?

2. What additional testing (if any) will need to be done?

3. What are different ways you can provide the services | want for my child?

4. 1If I choose for my child to attend another preschool, how will services be provided for
him or her?

5. Who do | need to contact if | want to visit a program or classroom? When are good
times to visit?

6. Will my child be able to visit the classroom?

7. When will | be contacted about services starting after my child turns three?
8. When will we meet next to finalize plans for service?

9. Who will be doing what and when?

10. Who can | call (or who will be my contact) if | have any questions?

PITT Program - KUAP - 2601 Gabriel, Parsons, KS 67357 (316) 421-6550, ext. 1859
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BIRTH TO THREE PROGRAM
90 DAY MEETING SUMMARY

Child's Name: Date of Birth:

Parent's Name:

Current Address:

Phone Number: Best Time to Contact:

Current Program: Family Service Coordinator:

Preschool
O if completed

Family
O if completed

Early Intervention
O if completed

O Identify discussion points O Present summary of child's O Review parental rights

O Other:

for meeting

Discuss child's strengths
and interests

Share family priorities,
concerns and resources

Determine transition
activities for child and
family

Identify information or
resources needed

status

Share program information

Identify activities to be
completed before child's
transition date

Identify follow-up
timelines

Share copies of 90 day
meeting summary

Other:

Obtain written permission
for comprehensive evalua-
tion

Provide information about
potential Part B programs
and services

Accept agreed upon

information from Part H
program

Identify Part B contact

Other;

Summary

Birth to Three Program - KUAP - 2601 Gabriel, Parsons, KS 67357, (316) 421-6550, ext. 1859
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COMPARISON OF IFSP AND IEP CONTENT

Individual Family Service Plan (IFSP)

Child’s name: Date of birth: Age:
Family’s name: Phone:
Address: Best time to contact:
County:
Zip code: Work/message phone:

School district/Educ. Coop: Emergency contact:

Initial referral date: IFSP Conference date:

Next scheduled review: 6 month review date:

Additional reviews:

Transition plan: see attached not applicable

IFSP Team Participants
Signature Relationship/Role Agency Phone Date

Family’s Description of Priorities and Interests

(Optional; to be completed with information offered by family. Narrative may
include formal and informal supports, resources, concerns and priorities.)

Date of report:

Methods used:
(for example: survey, dialogue)

Information provided by:

Summary of Services

Address/Phone
(Where)

Delivery System

(When, Beg. date,
How often, How
long, Type)

Service  Agency-Contact Person
(What)  (Who)

Other Services to be Provided:

Intervention Priorities:

| approve the contents of this plan and further understand that such approval of the
plan does not exclude my right as a parent to request another IFSP meeting at any
time | feel a change is needed in this plan.

Signature of parent or guardian Date

Outcome Plan

Child’s name: Service:

Person responsible: Date:

Outcome statement:
(What is to be accomplished?)

Activities:
(How will the outcome be accomplished? Who will be involved? When and
where will the activities occur?)

Evaluation:
(How will we know the outcome is accomplished? Who will review? When?)

Timelines:

Date began: Date completed: Date(s) for review:

SUMMARY OF _'SPRESENT
ABILITIES AND STRENGTHS

(Including current status of: physical health, hearing, vision, motor, communication,
cognitive, social and adaptive skills)

Date of report:

Name: Discipline: Tools used: Dates given:
Summary:

IFSP PLANNING GUIDE
Who: Age:

When (Date of IFSP); Time;

Where (Location); Phone:

Family/Friends/Professionals/Agency Representatives to
attend meeting:

Concerns

Child Concerns: Family Concerns: (optional)

Priorities

Child Outcomes: Family Interests:

Resources

Child Strengths:

(Include recent progress or changes,
favorite activities, special qualities)

Family Resources:

(Include available resources,
abilities, supports)

PITT Program - KUAP - 2601 Gabriel, Parsons, KS (316) 421-6550, ext. 1859
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IEP/IFSP COMPARISON COVER SHEET
Child & Family Information A\. The first section of the IFSP/IEP form contains
IEP IFSP

child & family information.
General information

found on both IFSP and IEP.
1. Enter child's name, date of birth and age.
2. Enter family's name, phone number, address,
best time to contact the family, county of residence,
work/message phone and emergency contact.
3. Enter the school district or special education
cooperative.

Review Information (See Figure A)

IEP IFSP

Yearly review Every 6 months

of IEP, family & family B. Referral/Review Information of the IFSP/IEP
quarterly review service coord.

of objectives. evaluate appro-

priateness and

effectiveness of 1. Enter date the child was initally referred (date

outcomes. of initial contact).
2. Enter date of the IFSP/IEP conference.
Transition Plan j Enter gext scrr:edul_ed rgview date.

IEP IFSP . Enter 6 month review date.

Does not apply Plan describes . .
steps to be taken Any additional review dates should also be noted.
supporting the
transition of the H
child to Part B (See Flgur_e B)
services. Notice to Check transition plan.

Part B program

must be done 90
days prior to 3rd
birthday.

Example of outcome plan for transition:

Outcome statement: (What is to be accomplished?)
By fall of 1992, Katie will be attending a family

approved pre-school which meets her educational needs.

Team Participants-
minimum required signatures

1EP 1IFSP
1. Parent 1. Parent C. IFSP/IEP Team Participants
2. Administrative 2. Family Services
representative Coordinator .
3. Child"s Teacher(s) 3. Others as 1. Each member of the IFSP or IEP signs the document
4. Member of requested to show their attendance at the meeting.
evaluation team by Family 2. Enter their role, the agency they are affiliated with,
(required 1st evaluation) their phone number and date of signature.

(See Figure C)

PITT Program - KUAP - 2601 Gabriel, Parsons, KS - (316) 421-6550, ext. 1859
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Services
IFSP

A statement of
specific early
intervention services
necessary to meet the
child's and family's
needs, including the
frequency, intensity,
location and method of
delivering the services

IEP

A statement of the
specific special
education services
and amount of
service.

(All services are
provided free of
charge to eligible

children.) and the payment arrange
ments, if any.

The dates for The dates for initiation

initiation of of services and the

services and the
anticipated duration,
and statement of
extended school-
term services.

Delivery System
IFSP

Each child shall be To the maximum extent
educated in the least appropriate to the child*'s
restrictive environment needs, services to be
to assure that, to the provided in the natural
maximum extent environments in which
appropriate, children  infants and toddlers
with disabilities are without disabilities
educated with children ordinarily participate.
without disabilities and

that removal from their

natural environment

occurs only when the

nature of severity of the

disability is such that

education in that

environment, with the

use of supplementary

aids and services, cannot

be achieved satisfactorily.

A description of the

extent to which the child

will participate in

general education

environment and other

academic or non-

academic environments.

Other Services
IFSP

Statement of "other"
services that the child
and family needs and
the steps taken to secure
those services. Listing
non-required services
does not mean they
must be provided.

anticipated duration
of services.

IEP

IE

Related services
needed by the child,
even if not all of these
services currently are
available in the LEA
preparing the IEP.
Plan develop to access
services if not
currently available.

D.

SUMMARY OF SERVICES

(See Figure D)

List the specific services that are necessary to meet

the needs of the child and family to achieve the
identified outcomes on the IFSP/IEP. The list of

services must include:

1.Service: What services are needed for IFSP (e.g. home-based

early intervention) for IEP (e.g. P.T., Speech, Center Based)

Specify the agency and name of person.

person providing service.

2.Agency-Contact Person: Who will provide the service -
3. Address/Phone Number: Address and phone number of

4. Delivery System: Specify when service will take place, the

beginning date, how often the child will be seen, when the
anticipated ending date will be and the type of delivery

system (e.g., home-based, small group)

Example - IFSP

Home-based 0-3 Program 2601 Gabriel

Early Juliann Parsons, KS

Intervention Carla 67357
421-6550

All services are provided at
no cost to family.

Home-based
2x/month 1 hr
1:00 pm Fri.
Feb 22, 1992
until Sept 22,
1992 &
Transition

is completed

Other services to be provided: List other services
necessary to enable the child to benefit from ser-

vices.

Example -
Other Services to be provided:

Nutrition analysis from LCMC provided at no cost to the

family.

Intervention Priorities; Summarize what out-

comes/goals are to be emphasized.

Example - IFSP
Intervention Priorities:

1) increase single word and initiate 2-word combinations
2) increase weight gain through improved nutrition
3) provide parent information on transition and service

delivery options

Parent signature and date: At the bottom of this
page, the parent indicates approval of the plan by

their signature.

PITT Program - KUAP - 2601 Gabriel, Parsons, KS - (316) 421-6550, ext. 1859
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Summary of Present Level
of Development

IEP

A statement of the
child's level of
educational perfor-
mance. Statements shall
include, as appropriate:
health, vision, hearing,
social and emotional
status, general intelli-
gence, educational perf-

ormance, communication,

motor abilities and

IFSP
A statement of the
child’s present levels
of physical develop-
ment (including
vision, hearing and
health status), cog-
nitive development,
communication,
social-emotional
development and self
help skills, based on

SUMMARY OF PRESENT
ABILITIES & STRENGTHS
(See Figure E)

E. This page of the IFSP summarizes the child's

present levels of development in the required

domains or areas.

1.Enter the child's name.

2.Enter date of report.

3.Enter the name of the individuals who participated in the
assessment, their discipline (e.g., SLP, RN, Parent), tools
used (e.g., Infant Scale of Communicative
Intent,observation) and dates given.

4.Summary: Summarize the child's present level of devel-
opment in each area. The present levels of development
are brief narratives which summarize how the child is
functioning in each area.

vocational skills. professionally accept-

able objective criteria.

Example- IFSP

Communication: Katie understands what she is
told and follows complex directions. She points
to pictures and objects. Katie uses gestures and
actions instead of words to communicate. Katie
uses a few words that her family can under-
stand (e.g., drink, doggie, go).

FAMILY'S DESCRIPTION OF
PRIORITIES & INTERESTS
(See Figure F)

F. This section is optional. Parents can choose what
and how much information to share.

Family Priorities
and Interests

IEP IFSP
Does not apply A statement, if the 1. Insert date of report.
to IEP. family consents to 2. Include who provided the information and methods

it"s inclusion, of the
family"s resources,
priorities and concerns
related to enhancing
the development of

the child.

used to gain the information.

The narrative should include statements about
the family's priority outcomes and the resources
they have and need to meet those priorities.

PITT Program - KUAP - 2601 Gabriel, Parsons, KS - (316) 421-6550, ext. 1859
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OUTCOME PLAN
(See Figure G)

G. This page focuses on what the family would like to

have happen, the services provided, how it will
be accomplished and how the outcome will be
evaluated.

Outcome Statement
IEP IFSP

A statement of annual A statement of major
goals including short outcomes expected
term instructional to be achieved for
objectives. More the child & family.
than one objective

must be written for

each annual goal.

1.Enter child's name, service, person responsible and date.
2. Outcome statement - This is the goal the family has
decided upon.

Example - IFSP

Katie will use words to express needs, share
information and have conversations. (Katie has 6-
7 words now that her family can understand.)

Example - Family Outcome

Provide help at home so that Dee can do all the
other things she needs to do besides care for Katie
- especially re: time for Jeremy.

3. Activities - Specific activities listed to accomplish this
outcome/objective, who will be involved in this activity

Activities

IEP

Any unique instructional

media, methods, or
behavior management

IFSP

Procedures used
to accomplish
outcomes.

and where and when will this activity take place.

Example - IFSP
Mom and Juliann will work together to increase
Katie's use of words. Some activities include

procedures not ordinar-

ily available to all students,
but needed by this partic-
ular child for learning,
shall be listed.

modeling words that begin with /m/ -- "mom,”
"more," and "milk." Katie likes to make "m"
sounds.

Example - Activity

Dee and Mark schedule appointment with respite
care program coordinator to investigate eligibility
for respite care. Juliann will assist with support
and forms as requested.

Evaluation/Timelines
1EP IFSP

Appropriate objective Criteria, procedures
criteria, evaluation and timelines used to
procedures and schedules determine
for determining, -The degree to which
whether the goals progress toward
and short term achieving the out-
instructional objectives comes is being made;
are being achieved. -Whether modifica-
Short term review tions or revisions of
should occur every the outcomes or
12 weeks with services are necessary.
annual review of Periodic review must
full 1EP. occur at 6 months with
annual review of full
IFSP.

PITT Program - KUAP - 2601 Gabriel, Parsons, KS - (316) 421-6550, ext. 1859

4. Evaluation - The criteria, procedures and timelines
used to determine if the outcome/objective has been
accomplished.

Example - IFSP

By June 1, Katie will use 25 words at home, at
Jane's and in the community to express her wants
and needs and to share information. Mom and
Jane will keep monthly records and review with
Juliann during home visits.

5. Timelines - Enter date the outcome/objective began,
the date it will be reviewed and the date it was com-
pleted.

Circle of Inclusion, University of Kansas, Dept. of Special Education, 3001 Dole, Lawrence, KS 66045 (913)864-0685



IFSP PLANNING GUIDE
(See Figure H)

H. The IFsp Planning Guide is to be used to help

plan for the actual IFSP. This can be filled out by or
with the parent, and should be considered as op-
tional.

Who: Name of child.

Age: Age of child.

When: Date of IFSP meeting.

Time: Time of IFSP meeting.

Where: Location of IFSP meeting.

Phone: Parent's phone number.

List of people who are expected to attend the IFSP
meeting including family and friends, professional
team members and agency representatives.

Nog,rwdE

Concerns: With the parents, list major concerns or
challenges which the family has regarding their child
or family related to the development of their child.

Priorities: From the concerns listed above, list prior-
ity outcomes the family wishes to be addressed.
Family interests may be listed also.

Resources: List child strengths such as recent
progress or developments, things the child does well,
enjoys and special qualities. Family resources identi-
fies both formal and informal resources and
supports of the family which they may be using or
are available to them.

PITT Program - KUAP - 2601 Gabriel, Parsons, KS - (316) 421-6550, ext. 1859
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CHAPTER 4
What Is My Role?

Janet Bates

In this chapter you will find information on the following topics:
=Individual staff roles-What might | expect?

=Team roles-What might WE expect?

=Collaboration and consultation: How might it work?

=Resource list

Individual Staff Roles

It is virtually impossible to specifically define each and every role one might
experience in an inclusive early childhood program. Consequently, what is pre-
sented in this chapter is a possible framework of roles one might encounter when
working with children with disabilities in community preschool settings.

It is safe to say there are a multitude of factors which might impact any one
role within a community early childhood program. The commitment on the part of
the individual early childhood program as well as the various service providers may
help or hinder the inclusion process. The experience and training of the community
preschool staff impacts not only how comfortable they are with inclusion, but also
how the related service providers feel providing special services within that setting.
Differing opinions, ideas, and amount of time or flexibility on the part of staff mem-
bers, as well as differing personalities are just a few of the factors which can play a
role in whether or not the inclusion process will be a positive one and in effect, how
each one’s role will be determined. Keeping some of these various factors in mind,

the possible definitions of what one’s role might entail are further described in this

chapter.
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Factors which influence who does what and how in a community early child-
hood setting include the philosophy of the community early childhood program re-
garding how special services are delivered and the financial resources of individual
programs in regard to the amount of materials or supplies available. The placement
options available to the family and child (described in Chapter 2) within the commu-
nity and the comfort level of all staff (community and related services) regarding the
provision of services within that setting are factors for consideration. The number of
staff members, their level of training, the numbers of children, and the severity of
the disability of the children being included also affect the roles and responsibilities
of providers.

Just as each child is unique, so are the various programs and teachers that one
will encounter working within the community setting. The uniqueness of each pro-
gram should be viewed as a positive aspect of working with community early child-
hood programs. Too many times, however, it is viewed as a negative issue to be
dealt with, “if only we could just go in and do our own thing." The special educator
will notice that because of the differences from one setting to another, one’s role
changes from setting to setting.

In one classroom, the early childhood special education teacher may function
as a co-teacher, assisting in the classroom by running a center activity, helping with
activity planning, etc. In another classroom, the ECSE teacher’s role might be to ob-
serve while in the classroom and not to directly interact with the children. In yet an-
other classroom, one child might need more direct one-on-one intervention and the
early childhood special education teacher’s role could be to work directly with that
child on behavior, social skills, academic skills, etc. However, while all of these pos-
sible roles occur, the most important roles across every situation is that of collabora-

tor with and supporter of the early childhood staff. Sharing of information, demon-
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stration of strategies, and problem solving so that the community classroom teachers
and staff learn to effectively work with the child with disabilities is crucial for suc-

cessful inclusion.

FACTORS WHICH MAY IMPACT ONE'S ROLE
WITHIN AN INCLUSIVE SETTING

* attitudes, beliefs, and philosophies of involved staff members
* program philosophy
* experience and training of staff
* resources of community preschool program and school district
* severity of the child’s disability
* intensity of service indicated

* placement options

Community Preschool Staff

Administrative and teaching staff members of the participating early child-
hood program are crucial team members in the planning and successful implemen-
tation of any inclusion program. Administrators and directors can impact commu-
nity preschool staff responses to inclusion in a variety of ways. Addressing identi-
fied staff needs through inservice training is one way to alleviate concerns surround-
ing the inclusion of a child with disabilities. The director’s attendance and participa-
tion in team meetings in which cooperation and joint planning between special ser-
vices and early childhood staff occurs indicates support for a collaborative process.
The program director influences the inclusion process most by supporting the early
childhood staff when concerns, questions, and problems arise and by taking an ac-
tive role in helping the staff address those issues. The involvement of the parents

and family members of a child with disabilities in the same school functions and ac-
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tivities as other parents and families of the center demonstrates to participating staff
the worth and contributions all families have to offer.

One of the most important stakeholders in the inclusion process is the early
childhood classroom teacher. The success of inclusion relies on the belief of the early
childhood teacher that the child with a disability is a valued member of the class-
room with the same rights and needs as their typically developing peers. Itis the
early childhood teacher who is in the classroom on a daily basis and whose contribu-
tions include addressing the child’s goals, objectives and needs throughout ongoing
classroom activities. It is important to remember that the early childhood teacher is
working on the strengths and needs of the child with disabilities, as well as the
strengths and needs of all children in the classroom.

The early childhood teacher is the teacher of the classroom, and related ser-
vices are provided in order to support the child with disabilities within that particu-
lar setting. It is not be the intent of the related services staff to “take over” the class-
room and modify it to suit their individual needs in regard to the delivery of ser-
vices. However, this is easier said than done in many instances. The early child-
hood staff will find that they need to learn new skills and strategies for working
with children with disabilities. Related service providers will be spending time in
the classroom, providing input with regard to activities and possible need for activ-
ity modification, assisting with planning and preparation, developing behavior pro-
grams, and so forth. Early childhood staff might at times feel as though their class-
room has been invaded by related services personnel, with their every move being
observed and evaluated. Issues surrounding differing philosophies and approaches
in regard to working with young children are likely to arise and should be ad-

dressed at team meetings, which will be discussed later in this chapter.
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Inclusion Coordinator

The role of the inclusion coordinator may be a novel concept for some early
childhood special education programs which are progressively moving toward an
inclusive model for delivery of special services. Because of the many issues one
might encounter regarding inclusion in early childhood programes, it is necessary to
describe the role of the inclusion coordinator and to encourage programs moving to-
ward the inclusive service delivery model to consider utilizing such a role. The co-
ordinator is responsible for the overall operation of the inclusion program and en-
sures that specified procedures are understood and followed, that problems are ad-
dressed, and that the child is indeed receiving appropriate services.

One of the most important roles of the inclusion coordinator is to oversee the
enrollment of children with disabilities in community early childhood programs.
This includes, but is not limited to, exploring and securing a variety of placement
options for families of children with disabilities and assisting families and programs
with the various forms of financing that might be needed to maintain these options
and placements.

The inclusion coordinator is also responsible for informing community early
childhood and special services staff regarding any necessary public school district
policies and procedures to be followed or implemented. The coordinator’s role in-
cludes coordinating inservice training activities for personnel participating in inclu-
sion programs including the community early childhood staff as well as related ser-
vices staff and paraprofessional staff. Another important aspect of the coordinator
role involves public relations, whereby additional community programs are re-
cruited to become involved in the inclusion of children with disabilities. Within this
public relations framework, the coordinator will also provide information to any in-
terested parties regarding the observation of inclusive early childhood programs and

facilitate the scheduling of those observations.
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The inclusion coordinator’s role is integral to the successful inclusion of a
child. It provides a necessary link between the community and the school district.
The coordinator, in effect, serves as a liaison between the community early child-
hood staff and related service providers, while ensuring the administrative obliga-
tions of the school district are being fulfilled. It is the responsibility of the coordina-
tor to ensure that options for service delivery within community settings are avail-
able, are financially feasible for participating families, and that appropriate services

are being provided in these settings.

Itinerant Early Childhood and Related Service Providers

In providing services for children with disabilities in community early child-
hood programs those who will experience the biggest role change are the early
childhood special education teachers and related service providers. Service provid-
ers may experience a shift from a “special education classroom” where the majority
of children (if not all) have disabilities to working in a classroom where the majority
of the children are typically developing. Special education teachers may move from
having their “own classroom” to working on a collaborative and consultative basis
with community early childhood staff. Related service providers roles may be al-
tered from that of direct service to the child to any combination of direct service,
consultation, monitoring, and staff training. If a number of early childhood sites are
involved with the inclusive model, more staff time will be spent traveling to the dif-
ferent centers. Unique issues and problems arise that will need to be addressed from
one center to another.

Related service providers will experience a shift in their role from program to
program. Similar to the early childhood special education (ECSE) teacher, the related
service providers may help to plan and run center activities which address objec-

tives specific to their discipline (i.e., the occupational therapist plans and imple-
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ments a cutting activity, the speech therapist plans and implements a language activ-
ity). The service providers may also observe and provide feedback to the classroom
staff regarding strategies to use, adaptations to be made, and so forth. The related
service providers will also be working directly with the child with disabilities during
ongoing classroom activities.

It cannot be stressed enough that the most important role of the special ser-
vices staff is that of consultation with the community early childhood staff to ensure
that the child’s goals and objectives are addressed on an ongoing basis throughout
the classroom day. Peterson (1988) described role release as not only the cooperative
interchange of professional expertise, but also the flexibility of the team members to
relinquish certain roles and teach their specialized skills to others whenever pos-
sible. This philosophy is especially important for related service providers within

the inclusive early childhood program.

Paraprofessional

Another very important role in the inclusive early childhood classroom is the
paraprofessional or para-educator. As with the ECSE teacher’s and related service
provider’s, the paraprofessional’s role will vary from program to program. The
paraprofessional may function as an assistant in the classroom, helping the class-
room teacher with daily routines and activities. The paraprofessional may also be
given particular duties, such as leading a circle time or center activity, assisting with
material preparation, and so on. The paraprofessional may assist in more than one
classroom, depending upon the needs of the children and staff. The paraprofes-
sional may also function as a “facilitator,” working directly with one child who
needs that additional support to be able to participate in classroom activities. When
a paraprofessional is placed in the facilitator role, all staff in the classroom share or

rotate that role as to prevent that child’s dependency on one particular person. Ro-
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tating the facilitator role also is extremely helpful when an unexpected staff absence
occurs. All staff members have learned the facilitator role and can take over as

needed.

Team Roles
Defining the Team

For the purpose of this manual, the team is defined as including those per-
sons directly involved with the child with disabilities within the inclusive setting.
This is the child’s “core team.” The child’s core team might include but is not lim-
ited to: 1) community early childhood staff (classroom teachers, the director, volun-
teers, etc.); 2) related services staff working with the child (ECSE teacher, occupa-
tional therapist, physical therapist, speech therapist, inclusion coordinator, psycholo-
gist, social worker, nurse, paraprofessional, etc.); and, 3) the child's family mem-
bers.

Teams will not look the same or function exactly alike. Core teams may be as
small as 2 to 3 members, or as large as 6 to 10 members. Parents and family mem-
bers of the child with disabilities may or may not be able to attend all core team
meetings, but they should be informed of all meetings and it should not be assumed
that they are not interested in what is being discussed at the meetings when they are
unable to attend. The scheduling of team meetings that allow for maximum parent
and community staff participation is sometimes challenging and necessitates flexibil-
ity on the part of all the team members. Some teams will feel the need to meet
weekly, others bi-weekly, and some monthly. Some meetings will have a 30 minute
time limit, others will take longer. Some team meetings will be devoted specifically
to one child, while other team meetings may address the progress and needs of sev-
eral different children. In other words, the function and form of team meetings will

be defined from program to program depending upon the needs of the individual
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children and the staff members involved.

Developing an Effective Team

When establishing core teams at community early childhood programs, it is
important to remember that an effective team must be developed. It does not just
happen. Working within a consultative model requires a framework of trust. All
participants are valued members of the team and in order to function as such their
views, opinions, skills, and information must be acknowledged and respected.
However, when there are several different opinions and viewpoints, it is difficult to
accommodate everybody. Therefore one of the functions of a core team is to collabo-
rate with one another. Swan and Morgan (1992) define collaboration as “efforts to
unite people and/or organizations for the purpose of achieving common goals that
could not be accomplished by any single individual or organization.” If responsi-
bilities are shared, individual team members are more likely to have a vested interest
in the outcome of the decisions being made. An especially effective means of col-
laboration is for the community early childhood staff and special services staff to
jointly plan activities, programs, strategies, and adaptations on a regularly sched-
uled basis. It is much more motivating to implement a program that one has helped
to plan and develop for a child. It is more likely to be a positive experience if one
plans an activity jointly to address a child’s individual needs rather than being told
what to do. Team members are more likely to accept new suggestions and strategies
if their own suggestions and strategies are acknowledged. The great thing about col-
laboration is that everyone learns from each other because each has something to of-

fer, regardless of their particular role.
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STRATEGIES FOR DEVELOPING
COLLABORATIVE RELATIONSHIPS

* involve community preschool staff as valued team members in meetings,
conferences, and IEP meetings

* involve community preschool staff in decision-making issues
* share responsibilities
* utilize the concept of planning as a team
* be aware of program philosophy and methodology
* avoid discussing program and child related issues within the classroom setting
* use understandable terminology and explain jargon and acronyms

* give feedback regarding effective strategies and practices

Collaboration and Consultation

One of the most important roles of the special services team members is that
of collaborating and consulting with community preschool staff involved with the
inclusion of a child with disabilities. In fact, it is not uncommon to feel that more
time is spent interacting with adults and in team meetings than actually having di-
rect contact with the child with disabilities. Some team members might have feel-
ings of anxiety regarding diminished direct service time and increased consultation
time. The feeling might be that to be truly doing my job, "I need to have my hands
on the child." An important aspect of inclusion to remember is that consultation
with classroom staff is serving a very important purpose and through collaboration,
consultation, and ultimately role release, the child’s needs are being addressed and
met within the community preschool setting all the time—not just when the special
education service providers are available.

In examining service provision to children with disabilities within community
early childhood programs, one of the first steps in the process of collaboration and
consultation is to address training and inservice issues. It might be helpful to survey
or interview all participating staff regarding what types of skills, knowledge, and in-

formation they would like to have prior to beginning the inclusion process. Training
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is an ongoing process, and the needs of the child as well as the needs of the partici-
pating staff will dictate what issues and topics should be addressed.

Team meetings are the foundation of the consultative model. It is important
that core team members meet on a regular basis to address concerns, issues, and
progress toward the child’s IEP goals and objectives. Meetings are an appropriate
time to develop and discuss programs, share new information, and talk about
needed adaptations for materials, projects, etc. Ideally all persons involved with the
inclusion of the child in the community preschool setting are present at the core
team meeting. When all team members are present, issues and concerns can be dis-
cussed and addressed immediately.

Although it is preferred that all core team members be present at meetings, it
will happen that some members will miss a meeting. All interested parties need to
be aware of issues that have been discussed so it is important to keep minutes or
notes of the meeting and distribute them to team members (see chapter 4 appendix).
This is especially important when an item on the meeting agenda specifically relates
to the person absent or when a task is assigned. Keeping minutes of the meetings in
a safe place accessible to all of the team members and distributing copies to those
who were absent helps to ensure that tasks and responsibilities delegated will be

completed.

Making Collaboration and Consultation Work
The consultative model can only exist when there is a mutual sharing of infor-
mation between the special services staff and the community early childhood staff.
One of the most important pieces of information to be shared is that of the child’s In-
dividualized Educational Program (IEP) or Individualized Family Services Plan
(IFSP). In order for goals and objectives to be carried out within the inclusive set-

ting, all staff working with the child must be aware of and understand goals, objec-
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tives, programs and data collection procedures. The language written on the IFSP/
IEP and used in discussing the IFSP/IEP must be understood by everyone on the
team. Ideally, when the IFSP or IEP is developed for the child with disabilities, the
community early childhood staff are included as active participants in that process.
Specific issues and strategies around developing IFSP's/IEP's for children in inclu-
sive settings will be addressed in Chapter 7.

Consultation not only involves the sharing of IFSP/IEP information, but also
the sharing of actual service delivery and data collection. Inservice training and on-
going staff training will keep everyone working with the child up-to-date on strate-
gies and methods to be employed with that specific child. Because inservice training
and staff training imply out-of-classroom time, there are also some simple strategies
that can be implemented which will address the day-to-day issues as they arise in
the classroom. For example, it might be useful to keep a photo album in the class-
room that contains pictures of a child with motor impairment in appropriate posi-
tions for the classroom day. The photos can serve as a visual reminder to the staff
working with the child and serve as a guide for a substitute or new staff member. It
is also important to have available specific procedures or programs which have been
developed for the child. Itis best if those programs are in written format and kept in
a place which is accessible to classroom staff. Data collection, which will be dis-
cussed further in Chapter 7, should also be a responsibility shared with the commu-
nity early childhood staff. After all, it is the classroom staff that is working with the
child on a daily basis and their input is invaluable.

In establishing a good consultative relationship, it is important to have infor-
mation, materials, paperwork, forms, and so forth available to all persons involved.
One way to do this is to have a designated place where any needed information and
materials are stored for the child(ren) at the early childhood center. Something that

we have found helpful is to have a plastic crate with hanging files or notebooks con-
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taining information such as the child’s IEP, specific child programs, data collection
forms, minutes of team meetings, and so on. Of course, it is very important that any
confidential information regarding a child is stored in a place which is safe and can
be kept locked when not in use by designated staff members. You might also find it
helpful to keep in the crate any school district forms which may be needed during
the course of the school year (bus forms, release of information, etc.). By having in-
formation and materials available, the participating staff will have a sense of invest-
ment in the child’s program and progress. Keeping the participating staff informed

and involved will help to ensure that the inclusive setting is effective.

STUDENT NOTEBOOK

Front cover information includes:
student's name
address
home phone
parents/emergency contacts
date of birth
Related services phone numbers
transportation: bus numbers
arrival time
departure time
transportation

Schedule:
summary of daily schedule and information on how to work
with the student including special procedures, positioning
instructions, feeding techniques, communication
needs, etc.

Attendance record
Health check
Medication chart/health information
Current IEP
Anecdotal records:
include any special or new skills observed as well as general
events of that day.
Parent contacts
Related staff services:
sign in and summary sheet
other information such as PT-ROM instructions or ST-computer
directions
Team meeting reports
Data/graphs
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IDEAS FOR INFORMATION AND FORMS
TO BE KEPT AT COMMUNITY SITES

FORMS:

*permission to evaluate *release of information
*educational program change *district referral forms
*notice of parental rights *bus/transportation forms
*|EP notification form letter *district stationery/envelopes
*blank IEP signature page *observation forms/logs
*carbonless (NCR) paper *blank team minute agendas

INDIVIDUAL CHILD NOTEBOOK:

*list of those authorized to use the notebook

*classroom schedule and paraprofessional responsibilities
*service provider schedules

*equipment checked out by center (form)

*child’s IEP

*specific child programs and data collection forms
*copies of completed team minutes/agendas

Resources and References

Bailey, D. B., & Wolery, M. (1992). Teaching infants and preschoolers with
disabilities. New York: Macmillan.

Collaborative teaming for inclusion-oriented schools: A resource manual.
(1992). Kansas State Board of Education.

Peck, C. A., Odom, S. L., & Bricker, D. D. (1993). Integrating young children
with disabilities into community programs: Ecological perspectives on research and
implementation. Baltimore: Paul H. Brookes.

Peterson, N. L. (1987). Early intervention for handicapped and at-risk chil-
dren. Denver: Love Publishing.

Safford, P. L. (1989). Integrated teaching in early childhood: Starting in the
mainstream. White Plains, NY: Longman.

TEEM: A manual to support the transition of young children with special
needs and their families from preschool into kindergarten and other regular educa-
tion environments. (1991). Center for Developmental Disabilities, UAP, University
of Vermont.
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TEAM MINUTES

Classroom/Student:; Date:

Persons Present Absentees Others who need to know

Agenda Items

Minutes/Notes

Circle of Inclusion, University of Kansas, Dept. of Special Education, 3001 Dole, Lawrence, KS 66045 (913)864-0685



Action Items Person Responsible By When

Agenda for Next Meeting

Date: Time: Location:

LIM Grant Team Minutes, Page 2

Circle of Inclusion, University of Kansas, Dept. of Special Education, 3001 Dole, Lawrence, KS 66045 (913)864-0685



TEAM MEETING REVIEW SHEET

Student Name: Date:
Case Manager:

I. Motor (Gross & Fine) [1. Communication
I1l. Cognition IV.Socialization/Behavioral
V.Self-Help VI. Family Needs/Concerns

Child Needs/Concerns

VII. Related Services VIII. Other

Follow-up Needed By Whom By When
1.

2.

3.

4,

WIN Grant

Circle of Inclusion, University of Kansas, Dept. of Special Education, 3001 Dole, Lawrence, KS 66045 (913)864-0685



CHILD NOTEBOOK

Front cover information includes:
child's name
address
home phone
parents/emergency contact numbers
date of birth
ECSE teacher's office number
transportation: bus numbers
arrival time
departure time
transportation

Schedule:
summary of daily schedule and information on how to work with the student
including special procedures, positioning instructions, feeding techniques, com-
munication needs, etc.

Attendance record

Health check

Medication chart/health information
Current IEP

Anecdotal records:
include any special or new skills observed as well as general events of that day.

Parent contacts

Related staff services:
sign in and summary sheet

other information such as PT-ROM instructions or ST-computer directions
Team meeting reports

Data/graphs

WIN Grant
Circle of Inclusion, University of Kansas, Dept. of Special Education, 3001 Dole, Lawrence, KS 66045 (913)864-0685




CLASSROOM SCHEDULE
FORM TO LIST COMMUNITY CLASSROOM SCHEDULE

Name of Preschool: Date:

Preschool Staff Names and Titles:

Time: Activity:

LIM Grant

Circle of Inclusion, University of Kansas, Dept. of Special Education, 3001 Dole, Lawrence, KS 66045 (913)864-0685



TEACHER/PARAPROFESSIONAL
DAILY SCHEDULE AND
CLASSROOM RESPONSIBILITY

Teacher Responsibility Paraprofessional Responsibility

Develop a classroom schedule for a typical day and determine who will be responsible for
portions of the schedule.

Time Block Teacher Responsibility Para Responsibility
Teacher Paraprofessional

(Signature) (Signature)
LIM Grant

Circle of Inclusion, University of Kansas, Dept. of Special Education, 3001 Dole, Lawrence, KS 66045 (913)864-0685



USD#
EQUIPMENT & MATERIALS LIST
USED IN THE COMMUNITY

(For: Fall, Spring, Summer)

NAME OF SCHOOL:

MATERIALS/EQUIPMENT SIGNED OUT:

MATERIALS/EQUIPMENT RETURNED:

Person returning equipment

Date equipment returned

Location of returned equipment

Signature of Therapist/Teacher Date

LIM Grant

Circle of Inclusion, University of Kansas, Dept. of Special Education, 3001 Dole, Lawrence, KS 66045 (913)864-0685



USD#
EQUIPMENT & MATERIALS LIST
USED IN THE COMMUNITY

(For Fall, Spring, Summer)

NAME OF SCHOOL:

MATERIALS/EQUIPMENT SIGNED OUT:

| understand that the above list of items will be in use at from
to and I assume full responsibility if any of the items are missing or

damaged. In the case that any of the above listed items are missing or damaged, a means
of fixing and/or replacing the items will be determined that will be mutually satisfactory

to both the community preschool & USD#

Signature of Therapist/Teacher Date

LIM Grant

Circle of Inclusion, University of Kansas, Dept. of Special Education, 3001 Dole, Lawrence, KS 66045 (913)864-0685



FOLLOW-UP/DOCUMENTATION

Name: Date of Birth:

Activity:

Telephone Letter Home Visit Date:
Contact Made With:

Mother Father Other

SUMMARY

Staff Member:

Activity:

Telephone Letter Home Visit Date:
Contact Made With:

Mother Father Other

SUMMARY

Staff Member:

Activity:

Telephone Letter Home Visit Date:
Contact Made With:

Mother Father Other

SUMMARY

Staff Member:

Activity:

Telephone Letter Home Visit Date:
Contact Made With:

Mother Father Other

SUMMARY

Staff Member:

WIN Grant USD 500
Circle of Inclusion, University of Kansas, Dept. of Special Education, 3001 Dole, Lawrence, KS 66045 (913)864-0685
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SPECIALSERVICESLOG
Child's Name:
IEP Date:
Date Services
LIM Grant

Circle of Inclusion, University of Kansas, Dept. of Special Education, 3001 Dole, Lawrence, KS 66045 (913)864-0685






circleofinclusion.org Supporting Children in Inclusive Programs

production. In order to effectively use any augmentative system with a child,
the adult needs to know the potential usage capabilities of that system and
also the vocabulary related for the child's system. Some examples of devices
which have worked well for children include: the Wolf, MacCaw and
Introtalker. These are communication devices which have voice output when the
child pushes a picture or photograph. There are many augmentative communica-
tion systems; therefore, it is important to consult with an assistive technology spe-

cialist , the speech-language pathologist and other related service staff.

Verbal communication
Some language stimulation techniques, which can encourage and facili-

tate increased verbal communication are as follows:

Self Talk
Describe out loud to the child what you are seeing, hearing or doing, as the
activity is happening. For example “I see the bus coming”, | put the plate
away”.

Parallel Talk
Describe out loud to the child what he/she is seeing, hearing and doing
as he/she does it. For example: “You are throwing the ball”, or “in
goes the car”.

Description
Use labeling or explaining phrases or statements. For example: “That’s a
big ball”, “The water is cold” or “There’sa fire truck”.

Repetition
Repeat exactly what the child says modeling the correct articulation.

For example: if the child says “widdle wed wabbit”, you say “little red
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rabbit”.

Expansion
Repeat the child’s simple phrase in a more complex way. This indicates
your understanding of the child’s statement and at the same time gives
the child a good model. This also adds complicity to the child’s speech.
For example: if the child says, “doggy run”, you say’ “Yes the doggy is
running”.

Expansion Plus
Expand the child’s response to an adult sentence as above, then add an
additional related comment. For example: the child says “Car go” and

you would say “The car is going. Itisared car”.

Communication Facilitation Strategies

These strategies can be used to facilitate communication in children with or
without disabilities by manipulating the environment, planning activities and using
child-initiated activities. These strategies can readily be implemented in daycare

and preschool settings.

1. Facilitating Spontaneous Language: The teacher can arrange the environment to
increase interest and elicit communication. Some strategies include: using new
and novel materials, using materials that are visible but out of reach, "forgetting"
the materials or routine, and creating situations that require the child to seek as-

sistance.

2. Focused Stimulation: This includes over representing the targeted language re-
sponse in the environment and using the target form in speech at a high fre-

guency in varied formats. For example, the children are learning colors so the
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color purple is introduced through a peanut butter and jelly book, purple
playdough, purple blocks, purple toys etc., as well as the word "purple” being

used to describe the items used.

3. Story Reading: The book is used as a medium for conversation in which model-
ing, labeling, asking open-ended questions and expanding on the child's re-
sponses can be emphasized. When done in a group setting, turn taking responses
can be emphasized, thus allowing for children who need a longer processing or

word retrieval time.

4. Dramatic Play: This activity facilitates language. Teacher modeling and role
prompting procedures can be used to facilitate peer interaction, vocabulary and
sharing through use of a variety of dramatic play themes such as camping, beauty

shop, bakery and post office.

5. Sensory Table: This table appeals to many children and can include a changing
variety of materials such as sand, water, rice, soap flakes and noodles. Commu-
nication can be emphasized in this area through the sharing of materials, coop-

erative and dramatic play, and expanding the child's vocabulary.

Strategies for Facilitating Social Interaction
Preschool children with disabilities have a potential risk for problems in the
development of social skills and peer interactions. Several studies (Spicuizza 1991,
Odom & McEvoy 1988, Honig & McCarron 1987), have indicated that an integrated
setting and proximity to typical peers is not sufficient in building social skills, facili-
tating emotional development, and promoting interactions with typically developing

peers. Without adult intervention, typically developing peers are more likely to se-
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lect other typical preschoolers as playmates rather than preschoolers with disabili-
ties (McGee, Paradis & Feldman 1993, Beckman 1983).

Intervention strategies can be categorized into environmental arrangements,
child specific interventions and peer-mediated interventions. Environmental ar-
rangements include components such as limiting the actual play space or number of
children in a play area, analyzing the nature of the toys or play activity, and mixing
the children developmentally. Child specific interventions focus on the child with
the disability, such as teaching the child eye contact, smiling, turn taking and shar-
ing. Also the other children may be involved by being prompted to join in an ongo-
ing activity in which the child can practice social skills. Peer-mediated intervention
activities involve teaching the typically developing peers to initiate and maintain so-
cial interactions with the student with disabilities. The following section provides
specific suggestions for facilitation of communication and social interaction between

children.

1. Invite and Encourage Participation
Young children may not know how to initiate and sustain interactions with a

child with disabilities. The children are aware of and display curiosity in the child
who does not speak or move in the same way as they do. The following strategies to
consider involve the manner used to invite children and the use of materials and ac-
tivities to foster meaningful participation in interactions.
= Use a warm and accepting manner with children
= Encourage frequent and brief interactions when initially introducing a child to his

or her peers.
< Invite a child to become involved in an ongoing activity with their classmate
= Suggest that a child select an activity that will include their classmate

= Facilitate meaningful participation in a natural and helpful manner
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The attitude and style in which an adult interacts with the child with a dis-
ability is modeled by the other children in the classroom. An accepting and friendly
manner conveys a desirable reason to interact, makes the child more approachable,
and develops interest in the child as a person. A starting point for interactions is to
encourage brief interactions. The adult or peer buddy may offer the initial invita-
tion; or the child with a disability may be taught to wave, say an approximation of
the greeting, or have greetings on a communication board or device. Another con-
cept is to offer the children in the classroom opportunities to participate in an activ-
ity with their classmate. This places the focus on the activity rather than on the in-
teraction, thus allowing the children to become familiar with the peer in an indirect
and more natural manner.

The role of the adult facilitator is to teach the peers how to assist their friends
without doing the activity for them, while also ensuring that both children are active
and learning from the activity. This can be done by providing information about the
child with a disability and interpreting the nonverbal communication, so that the
peer can start to recognize the behavior of the child as communicative. The adult
must be observant and responsive in order to support sustained interactions be-

tween children.

2. Answer the Children's Questions

It is common for the children to ask questions about the child and his or her
disabilities. Common questions include: "Is she a baby because she wears diapers?”,
"Why can't she talk?", "Why can't he walk?". Questions like these should be viewed
as opportunities for facilitating understanding, developing positive relationships
and fostering positive attitudes about people with disabilities. The following are
strategies for answering questions:

= Answer questions in a straight forward and honest manner.



